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  Burlington County Institute of Technology 
 
 

Course Title: English III 
Unit Title: American Dream  Unit Number: 1   (5 weeks) 
Curriculum Writers: Bridget Burlage, Maureen D’Antonio, Rachel Fessenbecker 

Desired Outcomes 
NJSLSA Standards: R1, R2, R3, R4, R6, R9, R10, W2, W3, W4, W5, W7, W8, W9, SL1, SL2, SL3, SL4, SL6, L1, L2, L3, L5, L6 
 
Progress Indicators for Reading Literature, Reading Informational Texts, Writing, Speaking and Listening, and Language: 
 
RL.11-12.1          RI.11-12.1           W.11-12.2. A-F          SL.11-12.1. A-D           L.11-12.1. A 
RL.11-12.2          RI.11-12.2           W.11-12.3                  SL.11-12.2                   L.11-12.2. A,B 
RL.11-12.3          RI.11-12.3           W.11-12.4                  SL.11-12.3                   L.11-12.3. A 
RL.11-12.4          RI.11-12.4           W.11-12.5                  SL.11-12.4                   L.11-12.5. A,B 
RL.11-12.6          RI.11-12.6           W.11-12.7                  SL.11-12.6                   L.11-12.6 
RL.11-12.9                                      W.11-12.8 
RL.11-12.10                                    W.11-12.9 
                                                       W.11-12.10  
Established Goals: 
 
What relevant goals or objectives will this design address? 
 
The Theme of the American Dream 
Closed Readings 



 

 

Text Analysis 
Domain and Academic Based Vocabulary 
Figurative Language  
Comparing Mediums 
Objective Summary 
Relevancy 
Thesis 
Claims  
Rhetorical Devices 
Counter-Arguments 
Argumentative Essay 
Enduring Understandings: 
Students will understand that… 
 

● the origin of the American Dream 
has changed and evolved with each 
generation. 

● the traditional views of the 
American Dream shaped cultural 
and societal views. 

● attaining the American Dream is 
wrought with failure, corruption, 
expectation, and dissent. 

● the American Dream still greatly 
affects our culture now and the 
decisions we make in our lives. 

● US Constitutional Amendments 
may have vague and controversial 
wording that leads to many types 

Essential Questions: 
 

● What is the American Dream? 
● Has the American Dream changed?  
● Is the American Dream still relevant? 
● How has social media and society affected the American Dream? 
● What is an argumentative essay? 
● How does one organize and structure an argumentative essay? 
● How do readers analyze text and use evidence in inferences and for 

uncertain matters? 
● How do readers reflect ideas presented in historical and literary texts? 



 

 

of interpretation. 
● US Constitutional Principles as an 

ideals may be harder to implement 
in law and order. 

● providing an objective analysis of 
documents creates a holistic view 
in reading and writing. 

● persuasive techniques are used to 
keep the audience in mind while 
speech writing. 

● creating an argumentative essay 
requires a clear thesis, claim, and 
counterclaim. 

● argumentative writing needs 
strong textual examples to support 
the thesis statement. 

Students will know: 
 

● Textual evidence and relevant connections support analysis of what the text says explicitly as well as inferences drawn 
from the text, including determining where the text leaves matters uncertain. 

● Themes or central ideas of a text develop over the course of the text and interact and build on one another to produce a 
complex account. 

● Summaries of texts. 
● The impact of author’s choices in developing elements of a story or drama. 
● The meaning of words and phrases as they are used in the text, including figurative and connotative meanings; impact of 

specific word choices on meaning and tone, words with multiple meanings or language that is particularly fresh, engaging, 
or beautiful.  

● When grasping point of view requires distinguishing what is directly stated in a text from what is really meant (e.g., satire, 
sarcasm, irony, or understatement).  



 

 

● That a complex set of ideas or sequence of events will interact and develop over the course of the text. 
● An author’s point of view or purpose in a text in which the rhetoric is particularly effective, and that style and content 

contribute to the power, persuasiveness, or beauty of the text. 
● That informative/explanatory texts convey complex ideas, concepts, and information through the effective selection, 

organization, and analysis of content.  
● That an essay includes: a topic; organized complex ideas, concepts, and information where each new element builds on 

that which precedes it to create a unified whole; formatting, graphics, and multimedia when useful.  
● An essay requires selecting the most significant and relevant facts, extended definitions, concrete details, quotations, or 

other information and examples appropriate to the audience’s knowledge of the topic.  
● Appropriate and varied transitions and syntax link the major sections of the text, create cohesion, and clarify the 

relationships among complex ideas and concepts.  
● Precise language, domain-specific vocabulary, and techniques such as metaphor, simile, and analogy to manage the 

complexity of the topic.  
● That style and tone should be established and appropriate to the audience and purpose while attending to the norms and 

conventions of the discipline in which they are writing.  
● An essay requires a concluding paragraph or section that follows from and supports the information or explanation 

presented. 
● That clear and coherent writing is developed, organized, and styled appropriately for task, purpose, and audience.  
● Planning, revising, editing, rewriting, trying a new approach, or consulting a style manual, and focusing on addressing 

what is most significant for a specific purpose and audience is part of the writing process.  
● Technology, including the Internet, is a way to produce, share, and update individual or shared writing products in 

response to ongoing feedback, including new arguments or information. 
● That short and more sustained research projects can answer a question or solve a problem; may narrow or broaden an 

inquiry; should synthesize multiple sources on the subject, demonstrating understanding of the subject under 
investigation. 

● Relevant information from multiple authoritative print and digital sources must be assessed for the strengths and 
limitations of each source in terms of the task, purpose, and audience; integration of information selectively will maintain 
the flow of ideas, avoiding plagiarism and overreliance on any one source and following a standard format for citation. 



 

 

● Evidence from literary or informational texts supports analysis, reflection, and research.  
● That writing routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a 

single sitting or a day or two) for a range of tasks, purposes, and audiences improves fluency and effectiveness. 
● To have an effective discussion they need to come to discussions prepared, having read and researched material under 

study. 
● That collaboration with peers encourages civil, democratic discussions which are an important part of education. 
● That good conversation is created by posing and responding to questions that probe reasoning and evidence; covers a 

full range of positions on a topic or issue; may involve clarification, verification, or challenging ideas and conclusions; and 
will promote divergent and creative perspectives.  

● Integration of multiple sources of information would be used in order to make informed decisions and solve problems, and 
evaluate the credibility and accuracy of each source and noting any discrepancies among the data.  

● It is necessary to evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, as well as assessing 
the stance, premises, links among ideas, word choice, points of emphasis, and tone used. 

● That information, findings, and supporting evidence should be clear, concise, and logical and that content, organization, 
development, and style are appropriate to the task, purpose, and audience. 

● The conventions of standard English grammar and usage when writing or speaking.  
● Usage is a matter of convention, can change over time, and is sometimes contested.  
● The conventions of standard English capitalization, punctuation, and spelling when writing.  
● Hyphenation conventions.  
● How to spell correctly.  
● Understand how language functions in different contexts, and what are effective choices for meaning or style.  
● That varying syntax creates effects. 
● A range of strategies to determine or clarify the meaning of unknown and multiple-meaning words and phrases.  
● Context is a clue to the meaning of a word or phrase.  
● That patterns of word changes that indicate different meanings or parts of speech (e.g., conceive, conception, 

conceivable).  
● General and specialized reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, are used 

to find the pronunciation of a word or determine or clarify its precise meaning, its part of speech, its etymology, or its 



 

 

standard usage.  
● The preliminary determination of the meaning of a word or phrase by checking the inferred meaning in context or in a 

dictionary. 
● Figurative language, word relationships, and nuances in word meanings.  
● Figures of speech (e.g., hyperbole, paradox).  
● There are nuances in the meaning of words with similar denotations. 

Students will be able to: 

 
● Cite strong and thorough textual evidence and make relevant connections to support analysis of what the text says 

explicitly as well as inferences drawn from the text, including determining where the text leaves matters uncertain. 
● Determine two or more themes or central ideas of a text and analyze their development over the course of the text, 

including how they interact and build on one another to produce a complex account, and provide an objective summary of 
the text. 

● Analyze the impact of the author’s choices regarding how to develop and relate elements of a story or drama (e.g., where 
a story is set, how the action is ordered, how the characters are introduced and developed). 

● Determine the meaning of words and phrases as they are used in the text, including figurative and connotative meanings; 
analyze the impact of specific word choices on meaning and tone, including words with multiple meanings or language 
that is particularly fresh, engaging, or beautiful. (e.g., Shakespeare as well as other authors.) 

● Analyze a case in which grasping point of view requires distinguishing what is directly stated in a text from what is really 
meant (e.g., satire, sarcasm, irony, or understatement).  

● Accurately cite strong and thorough textual evidence, (e.g., via discussion, written response, etc.), to support analysis of 
what the text says explicitly as well as inferences drawn from the text, including determining where the text leaves matters 
uncertain. 

● Determine two or more central ideas of a text and analyze their development and how they interact to provide a complex 
analysis; provide an objective summary of the text. 

● Analyze a complex set of ideas or sequence of events and explain how specific individuals, ideas, or events interact and 
develop over the course of the text. 

● Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical 



 

 

meanings; analyze how an author uses and refines the meaning of a key term or terms over the course of a text (e.g., 
how Madison defines faction in Federalist No. 10).  

● Determine an author’s point of view or purpose in a text in which the rhetoric is particularly effective, analyzing how style 
and content contribute to the power, persuasiveness, or beauty of the text. 

● Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and 
accurately through the effective selection, organization, and analysis of content.  

● Introduce a topic; organize complex ideas, concepts, and information so that each new element builds on that which 
precedes it to create a unified whole; include formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia 
when useful to aiding comprehension.  

● Develop the topic thoroughly by selecting the most significant and relevant facts, extended definitions, concrete details, 
quotations, or other information and examples appropriate to the audience’s knowledge of the topic.  

● Use appropriate and varied transitions and syntax to link the major sections of the text, create cohesion, and clarify the 
relationships among complex ideas and concepts.  

● Use precise language, domain-specific vocabulary, and techniques such as metaphor, simile, and analogy to manage the 
complexity of the topic. 

● Establish and maintain a style and tone appropriate to the audience and purpose (e.g. formal and objective for academic 
writing) while attending to the norms and conventions of the discipline in which they are writing.  

● Provide a concluding paragraph or section that follows from and supports the information or explanation presented. 
● Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, 

and audience.  
● Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, or consulting 

a style manual (such as MLA or APA Style),focusing on addressing what is most significant for a specific purpose and 
audience.  

● Use technology, including the Internet, to produce, share, and update individual or shared writing products in response to 
ongoing feedback, including new arguments or information. 

● Conduct short as well as more sustained research projects to answer a question (including a self-generated question) or 
solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject, 
demonstrating understanding of the subject under investigation. 



 

 

● Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; 
assess the strengths and limitations of each source in terms of the task, purpose, and audience; integrate information into 
the text selectively to maintain the flow of ideas, avoiding plagiarism and overreliance on any one source and following a 
standard format for citation (MLA or APA Style Manuals). 

● Draw evidence from literary or informational texts to support analysis, reflection, and research.  
● Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single 

sitting or a day or two) for a range of tasks, purposes, and audiences. 
● Initiate and participate effectively in a range of collaborative discussions (one on-one, in groups, and teacher-led) with 

peers on grade 11 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.  
● Come to discussions prepared, having read and researched material under study; explicitly draw on that preparation by 

referring to evidence from texts and other research on the topic or issue to stimulate a thoughtful, well reasoned 
exchange of ideas.  

● Collaborate with peers to promote civil, democratic discussions and decision making, set clear goals and assessments 
(e.g., student-developed rubrics), and establish individual roles as needed.  

● Propel conversations by posing and responding to questions that probe reasoning and evidence; ensure a hearing for a 
full range of positions on a topic or issue; clarify, verify, or challenge ideas and conclusions; and promote divergent and 
creative perspectives.  

● Respond thoughtfully to diverse perspectives; synthesize comments, claims, and evidence made on all sides of an issue; 
resolve contradictions when possible; and determine what additional information or research is required to deepen the 
investigation or complete the task. 

● Integrate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, 
qualitatively, orally) in order to make informed decisions and solve problems, evaluating the credibility and accuracy of 
each source and noting any discrepancies among the data. 

● Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing the stance, premises, links 
among ideas, word choice, points of emphasis, and tone used. 

● Present information, findings, and supporting evidence clearly, concisely, and logically. The content, organization, 
development, and style are appropriate to the task, purpose, and audience. 

● Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English when indicated or 



 

 

appropriate.  
● Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.  
● Apply the understanding that usage is a matter of convention, can change over time, and is sometimes contested.  
● Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.  
● Observe hyphenation conventions.  
● Spell correctly  
● Apply knowledge of language to understand how language functions in different contexts, to make effective choices for 

meaning or style, and to comprehend more fully when reading or listening.  
● Vary syntax for effect; apply an understanding of syntax to the study of complex texts. 
● Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grades 11–12 reading 

and content, choosing flexibly from a range of strategies.  
● Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s position or function in a sentence) as a 

clue to the meaning of a word or phrase.  
● Identify and correctly use patterns of word changes that indicate different meanings or parts of speech (e.g., conceive, 

conception, conceivable).  
● Consult general and specialized reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to 

find the pronunciation of a word or determine or clarify its precise meaning, its part of speech, its etymology, or its 
standard usage.  

● Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in context 
or in a dictionary). 

● Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.  
● Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze their role in the text.  
● Analyze nuances in the meaning of words with similar denotations. 
● Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather 

vocabulary knowledge when considering a word or phrase important to comprehension or expression.  

Assessment Evidence 
Performance Tasks: Other Evidence: 

 



 

 

● Performance Task: Argumentative 
Essay - Based on teacher’s 
selection 

● You have read “[Title]” by [author], 
“[Title]” by [author], and “[Title]” by 
[author] in our unit about the 
American Dream. You will write an 
argumentative essay disputing your 
views on the importance of the 
American dream today. Do you 
believe that the American Dream 
still exists and, if so, how has the 
meaning of the American Dream 
changed? You may use the texts 
as well as contemporary visuals, 
media, and artwork to argue your 
point of view. 

● Reading and analyzing texts 
● Journals (daily writing, reader response, etc.) 
● Grammar and vocabulary exercises, quizzes, tests 
● Large and small group discussions 
● Self-evaluations  
● Peer editing sessions 
● Questions for analysis and discussions 
● Quizzes, tests, projects 

 
 
LinkIt:  

● Beginning of course: Form A 
● End of course: Form B 

Learning Plan 
Texts: 
 

Novels/Plays 
 **A Raisin in the Sun (Lorraine Hansberry) 

http://www.napavalley.edu/people/LYanover/Documents/English%20123%20Lorraine%20Hansberry%20
A%20Raisin%20in%20the%20Sun.pdf 

Commercials/Media of the 1950s + The American Dream 
i.e. https://www.youtube.com/watch?v=m7t9YlMxWoE 

Our Town (Thornton Wilder) 
Black Boy (Richard Wright) Excerpts 

http://www.napavalley.edu/people/LYanover/Documents/English%20123%20Lorraine%20Hansberry%20A%20Raisin%20in%20the%20Sun.pdf
http://www.napavalley.edu/people/LYanover/Documents/English%20123%20Lorraine%20Hansberry%20A%20Raisin%20in%20the%20Sun.pdf
https://www.youtube.com/watch?v=m7t9YlMxWoE


 

 

The Great Gatsby (F. Scott Fitzgerald) end of Chapter 3 “Party Scene” 
 
Short Stories 
“Big Black Good Man” (Richard Wright) 
“Feet Live Their Own Life” (Langston Hughes) 

http://www.worldcat.org/wcpa/servlet/DCARead?standardNo=0826 
213707&standardNoType=1&excerpt=true 
 

Poetry 
**“Harlem” (A Dream Deferred)  (Langston Hughes) 

https://www.poetryfoundation.org/poems/46548/harlem 
“Dream Boogie”  (Langston Hughes) 

https://www.poemhunter.com/best-poems/langston-hughes/dream-boogie/ 
“I Hear America Singing” (Walt Whitman) 

https://www.poets.org/poetsorg/poem/i-hear-america-singing 
“I, Too, Sing America” (Langston Hughes) 

https://www.poetryfoundation.org/poems/47558/i-too 
“America” (Claude McKay)  

https://www.poetryfoundation.org/poems/44691/america-56d223e1ac025 
“next to of course god america i” (e.e. cummings) 

http://www.thehazeleyacademy.com/wp-content/uploads/2014/05/next_to_of_course_god_america_i.pdf 
 
Foundational Documents 
Bill of Rights - Constitution 

https://www.constitutionfacts.com/content/constitution/files/constitution_billofrights.pdf 
Patrick Henry’s speech to the Second Virginia Convention 
 http://www.history.org/almanack/life/politics/giveme.cfm 

http://www.worldcat.org/wcpa/servlet/DCARead?standardNo=0826213707&standardNoType=1&excerpt=true
http://www.worldcat.org/wcpa/servlet/DCARead?standardNo=0826213707&standardNoType=1&excerpt=true
https://www.poetryfoundation.org/poems/46548/harlem
https://www.poemhunter.com/best-poems/langston-hughes/dream-boogie/
https://www.poets.org/poetsorg/poem/i-hear-america-singing
https://www.poetryfoundation.org/poems/47558/i-too
https://www.poetryfoundation.org/poems/44691/america-56d223e1ac025
http://www.thehazeleyacademy.com/wp-content/uploads/2014/05/next_to_of_course_god_america_i.pdf
https://www.constitutionfacts.com/content/constitution/files/constitution_billofrights.pdf
http://www.history.org/almanack/life/politics/giveme.cfm


 

 

 Declaration of Independence 
http://www.constitution.org/us_doi.pdf 
 

Non-Fiction 
“The Right to Fail” by William Zinsser (Essay) 

https://www.ousd.org/cms/lib07/CA01001176/Centricity/Domain/186/11-12_Expository_writing.pdf 
 
“Top 20% of Americans Hoard the American Dream” - Interview Steve Inskeep  

http://www.npr.org/2017/05/31/530843665/top-20-percent-of-americans-hoard-the-american-dream 

 

http://www.constitution.org/us_doi.pdf
https://www.ousd.org/cms/lib07/CA01001176/Centricity/Domain/186/11-12_Expository_writing.pdf
http://www.npr.org/2017/05/31/530843665/top-20-percent-of-americans-hoard-the-american-dream


 

 

  Burlington County Institute of Technology 
 
 

Course Title: English III 
Unit Title: The American 
Identity  

Unit Number: 2   (5-6 weeks) 

Curriculum Writers: Bridget Burlage, Maureen D’Antonio, Rachel Fessenbecker 
Desired Outcomes 

NJSLSA Standards: R1, R2, R3, R4, R5, R6, R7, R8, R9, R10, W1, W4, W5, W6, W7, W8, W9, W10, SL1, SL2, SL3, SL4, SL5, 
SL6, L1, L2, L3, L4, L5, L6 
 
Progress Indicators for Reading Literature, Reading Informational Texts, Writing, Speaking and Listening, and Language: 
 
RL.11-12.1             RI.11-12.1            W.11-12.1. A-E            SL.11-12.1. A-D            L.11-12.1. A 
RL.11-12.2             RI.11-12.2            W.11-12.4                    SL.11-12.2                    L.11-12.2. A,B 
RL.11-12.3             RI.11-12.3            W.11-12.5                    SL.11-12.3                    L.11-12.3. A 
RL.11-12.4             RI.11-12.4            W.11-12.6                    SL.11-12.4                    L.11-12.4. A-D 
RL.11-12.6             RI.11-12.5            W.11-12.7                    SL.11-12.5                    L.11-12.5. A,B 
RL.11-12.10           RI.11-12.6            W.11-12.8                    SL.11-12.6                    L.11-12.6 
                              RI.11-12.7             W.11-12.9 
                              RI.11-12.8             W.11-12.10 
                              RI.11-12.9 
                              RI.11-12.10 
Established Goals: 
 



 

 

What relevant goals or objectives will this design address? 
American Identity 
Narrative Techniques 
Dialogue 
Plot Structure 
Connotative and Figurative Language 
Motifs and Themes in Literature 
Closed Readings  
Text Analysis 
Comparing Mediums 
Domain and Academic Specific Vocabulary 
Explanatory Essay  
Enduring Understandings: 
Students will understand that… 

● the American Identity has many 
facets and pieces to tell the 
national story. 

● society and history shape an 
individual’s and a nation’s identity. 

● identity evolves through time and 
experience, and societal norms may 
constrain one person or group’s 
identity more than the other. 

● American Dream plays a large part 
in understanding America’s Identity 
abroad and at home. 

● narrative essay is well-organized, 
coherent, and may use dialogue to 
engage readers. 

Essential Questions: 
 

● What is the American Identity? 
● How does social media affect our personalities online and in the real 

world? 
● Do people fit in the tradition views of American Identity? 
● How has the American Identity shaped our society and culture? 
● How Is the American Identity different in present day? 
● What is a narrative essay? 
● How does one use plot structure, figurative language, and dialogue in a 

narrative essay? 
● How do writers use dialogue and figurative language to create 

characterization, setting, and conflict in the narrative? 



 

 

● good writers use figurative 
language and characterization to 
build effective and interesting 
stories. 

Students will Know: 
 

● Textual evidence and relevant connections support analysis of what the text says explicitly as well as inferences 
drawn from the text, including determining where the text leaves matters uncertain. 

● Themes or central ideas of a text develop over the course of the text and interact and build on one another to 
produce a complex account. 

● Summaries of texts. 
● The impact of author’s choices in developing elements of a story or drama. 
● The meaning of words and phrases as they are used in the text, including figurative and connotative meanings; 

impact of specific word choices on meaning and tone, words with multiple meanings or language that is particularly 
fresh, engaging, or beautiful.  

● When grasping point of view requires distinguishing what is directly stated in a text from what is really meant (e.g., 
satire, sarcasm, irony, or understatement). 

● That a complex set of ideas or sequence of events will interact and develop over the course of the text. 
● The meaning of words and phrases as they are used in a text, including figurative, connotative, and technical 

meanings 
● The effectiveness of the structure an author uses in his or her exposition or argument, including whether the 

structure makes points clear, convincing, and engaging.  
● An author’s point of view or purpose in a text in which the rhetoric is particularly effective, and that style and content 

contribute to the power, persuasiveness, or beauty of the text. 
● Multiple sources of information presented in different media or formats (e.g., visually, quantitatively) as well as in 

words in order to address a question or solve a problem. 
● The reasoning in seminal U.S. and global texts, including the application of constitutional principles and use of legal 

reasoning (e.g., in U.S. Supreme Court majority opinions and dissents) and the premises, purposes, and arguments 



 

 

in works of public advocacy (e.g., The Federalist, presidential addresses). 
● Seventeenth-, eighteenth-, and nineteenth-century foundational U.S. documents of historical and literary significance 

(including The Declaration of Independence, the Preamble to the Constitution, the Bill of Rights, and Lincoln’s 
Second Inaugural Address) for their themes, purposes, and rhetorical features, including primary source documents 
relevant to U.S. and/or global history. 

● Arguments support claims and use valid reasoning and relevant, sufficient evidence.  
● That an argument introduces precise, knowledgeable claim(s), establishes the significance of the claim(s), 

distinguish the claim(s) from alternate or opposing claims, and create an organization that logically sequences 
claim(s), counterclaims, reasons, and evidence.  

● That an argument develops claim(s) and counterclaims fairly and thoroughly, supplying the most relevant evidence 
for each while pointing out the strengths and limitations of both in a manner that anticipates the audience’s 
knowledge level, concerns, values, and possible biases.  

● An argument uses words, phrases, and clauses as well as varied syntax to link the major sections of the text, create 
cohesion, and clarify the relationships between claim(s) and reasons, between reasons and evidence, and between 
claim(s) and counterclaims.  

● An argument establishes and maintains a formal style and objective tone while attending to the norms and 
conventions of the discipline in which they are writing.  

● An argument provides a concluding statement or section that follows from and supports the argument presented. 
● That clear and coherent writing is developed, organized, and styled appropriately for task, purpose, and audience.  
● Planning, revising, editing, rewriting, trying a new approach, or consulting a style manual, and focusing on 

addressing what is most significant for a specific purpose and audience is part of the writing process.  
● Technology, including the Internet, is a way to produce, share, and update individual or shared writing products in 

response to ongoing feedback, including new arguments or information. 
● That short and more sustained research projects can answer a question or solve a problem; may narrow or broaden 

an inquiry; should synthesize multiple sources on the subject, demonstrating understanding of the subject under 
investigation. 

● Relevant information from multiple authoritative print and digital sources must be assessed for the strengths and 
limitations of each source in terms of the task, purpose, and audience; integration of information selectively will 



 

 

maintain the flow of ideas, avoiding plagiarism and overreliance on any one source and following a standard format 
for citation. 

● Evidence from literary or informational texts supports analysis, reflection, and research. 
● That writing routinely over extended time frames (time for research, reflection, and revision) and shorter time frames 

(a single sitting or a day or two) for a range of tasks, purposes, and audiences improves fluency and effectiveness. 
● That they should initiate and participate in collaborative discussions with peers on grade 11 topics, texts, and issues, 

building on others’ ideas and expressing their own clearly and persuasively.  
● To have an effective discussion they need to come to discussions prepared, having read and researched material 

under study. 
● That collaboration with peers encourages civil, democratic discussions which are an important part of education.  
● That good conversation is created by posing and responding to questions that probe reasoning and evidence; covers 

a full range of positions on a topic or issue; may involve clarification, verification, or challenging ideas and 
conclusions; and will promote divergent and creative perspectives.  

● That diverse perspectives require synthesizing comments, claims, and evidence made on all sides of an issue; 
resolving contradictions when possible; and determining what additional information or research is required to 
deepen the investigation or complete the task. 

● Integration of multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, 
qualitatively, orally) in order to make informed decisions and solve problems, evaluating the credibility and accuracy 
of each source and noting any discrepancies among the data.  

● A speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing the stance, premises, links among 
ideas, word choice, points of emphasis, and tone used. 

● That information, findings, and supporting evidence should be clear, concise, and logical and that content, 
organization, development, and style are appropriate to the task, purpose, and audience. 

● Presentations should make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive 
elements) in presentations to enhance understanding of findings, reasoning, and evidence and to add interest.  

● The usefulness of adapting speech to a variety of contexts and tasks, demonstrating a command of formal English 
when indicated or appropriate.  

● The conventions of standard English grammar and usage when writing or speaking.  



 

 

● The understanding that usage is a matter of convention, can change over time, and is sometimes contested.  
● The conventions of standard English capitalization, punctuation, and spelling when writing.  
● Hyphenation conventions.  
● How to spell correctly. 
● Understand how language functions in different contexts, and what are effective choices for meaning or style.   
● That varying syntax creates effects. 
● A range of strategies to determine or clarify the meaning of unknown and multiple-meaning words and phrases. 
● Context is a clue to the meaning of a word or phrase.   
● That patterns of word changes that indicate different meanings or parts of speech (e.g., conceive, conception, 

conceivable).   
● General and specialized reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, are 

used to find the pronunciation of a word or determine or clarify its precise meaning, its part of speech, its etymology, 
or its standard usage.   

● The preliminary determination of the meaning of a word or phrase by checking the inferred meaning in context or in a 
dictionary. 

● Figurative language, word relationships, and nuances in word meanings.  
● Figures of speech (e.g., hyperbole, paradox).  
● There are nuances in the meaning of words with similar denotations.  

Students will be able to: 

 
● Cite strong and thorough textual evidence and make relevant connections to support analysis of what the text says 

explicitly as well as inferences drawn from the text, including determining where the text leaves matters uncertain. 
● Determine two or more themes or central ideas of a text and analyze their development over the course of the text, 

including how they interact and build on one another to produce a complex account, and provide an objective 
summary of the text. 

● Analyze the impact of the author’s choices regarding how to develop and relate elements of a story or drama (e.g., 
where a story is set, how the action is ordered, how the characters are introduced and developed). 

● Determine the meaning of words and phrases as they are used in the text, including figurative and connotative 



 

 

meanings; analyze the impact of specific word choices on meaning and tone, including words with multiple meanings 
or language that is particularly fresh, engaging, or beautiful. (e.g., Shakespeare as well as other authors.) 

● Analyze a case in which grasping point of view requires distinguishing what is directly stated in a text from what is 
really meant (e.g., satire, sarcasm, irony, or understatement).  

● Accurately cite strong and thorough textual evidence, (e.g., via discussion, written response, etc.), to support 
analysis of what the text says explicitly as well as inferences drawn from the text, including determining where the 
text leaves matters uncertain. 

● Determine two or more central ideas of a text and analyze their development and how they interact to provide a 
complex analysis; provide an objective summary of the text. 

● Analyze a complex set of ideas or sequence of events and explain how specific individuals, ideas, or events interact 
and develop over the course of the text. 

● Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and 
technical meanings; analyze how an author uses and refines the meaning of a key term or terms over the course of a 
text (e.g., how Madison defines faction in Federalist No. 10).  

● Analyze and evaluate the effectiveness of the structure an author uses in his or her exposition or argument, including 
whether the structure makes points clear, convincing, and engaging.  

● Determine an author’s point of view or purpose in a text in which the rhetoric is particularly effective, analyzing how 
style and content contribute to the power, persuasiveness, or beauty of the text. 

● Integrate and evaluate multiple sources of information presented in different media or formats (e.g., visually, 
quantitatively) as well as in words in order to address a question or solve a problem. 

● Describe and evaluate the reasoning in seminal U.S. and global texts, including the application of constitutional 
principles and use of legal reasoning (e.g., in U.S. Supreme Court majority opinions and dissents) and the premises, 
purposes, and arguments in works of public advocacy (e.g., The Federalist, presidential addresses). 

● Analyze seventeenth-, eighteenth-, and nineteenth-century foundational U.S. documents of historical and literary 
significance (including The Declaration of Independence, the Preamble to the Constitution, the Bill of Rights, and 
Lincoln’s Second Inaugural Address) for their themes, purposes, and rhetorical features, including primary source 
documents relevant to U.S. and/or global history. 

● Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant 
and sufficient evidence.  



 

 

● Introduce precise, knowledgeable claim(s), establish the significance of the claim(s), distinguish the claim(s) from 
alternate or opposing claims, and create an organization that logically sequences claim(s), counterclaims, reasons, 
and evidence.  

● Develop claim(s) and counterclaims fairly and thoroughly, supplying the most relevant evidence for each while 
pointing out the strengths and limitations of both in a manner that anticipates the audience’s knowledge level, 
concerns, values, and possible biases.  

● Use words, phrases, and clauses as well as varied syntax to link the major sections of the text, create cohesion, and 
clarify the relationships between claim(s) and reasons, between reasons and evidence, and between claim(s) and 
counterclaims.  

● Establish and maintain a formal style and objective tone while attending to the norms and conventions of the 
discipline in which they are writing.  

● Provide a concluding statement or section that follows from and supports the argument presented. 
● Produce clear and coherent writing in which the development, organization, and style are appropriate to task, 

purpose, and audience.  
● Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, or 

consulting a style manual (such as MLA or APA Style),focusing on addressing what is most significant for a specific 
purpose and audience.  

● Use technology, including the Internet, to produce, share, and update individual or shared writing products in 
response to ongoing feedback, including new arguments or information. 

● Conduct short as well as more sustained research projects to answer a question (including a self-generated 
question) or solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the 
subject, demonstrating understanding of the subject under investigation. 

● Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; 
assess the strengths and limitations of each source in terms of the task, purpose, and audience; integrate 
information into the text selectively to maintain the flow of ideas, avoiding plagiarism and overreliance on any one 
source and following a standard format for citation (MLA or APA Style Manuals). 

● Draw evidence from literary or informational texts to support analysis, reflection, and research.  
● Apply grades 11-12 Reading standards to literature (e.g., "Demonstrate knowledge of eighteenth-, nineteenth- and 

early twentieth-century foundational works of literature, including how two or more texts from the same period treat 



 

 

similar themes or topics").  
● Apply grades 11-12 Reading standards to literary nonfiction (e.g., "Delineate and evaluate the reasoning in seminal 

texts, including the application of constitutional principles and use of legal reasoning [e.g., in U.S. Supreme Court 
Case majority opinions and dissents] and the premises, purposes, and arguments in works of public advocacy [e.g., 
The Federalist, presidential addresses]"). 

● Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a 
single sitting or a day or two) for a range of tasks, purposes, and audiences. 

● Initiate and participate effectively in a range of collaborative discussions (one on-one, in groups, and teacher-led) 
with peers on grade 11 topics, texts, and issues, building on others’ ideas and expressing their own clearly and 
persuasively.  

● Come to discussions prepared, having read and researched material under study; explicitly draw on that preparation 
by referring to evidence from texts and other research on the topic or issue to stimulate a thoughtful, well reasoned 
exchange of ideas.  

● Collaborate with peers to promote civil, democratic discussions and decision making, set clear goals and 
assessments (e.g., student-developed rubrics), and establish individual roles as needed.  

● Propel conversations by posing and responding to questions that probe reasoning and evidence; ensure a hearing 
for a full range of positions on a topic or issue; clarify, verify, or challenge ideas and conclusions; and promote 
divergent and creative perspectives.  

● Respond thoughtfully to diverse perspectives; synthesize comments, claims, and evidence made on all sides of an 
issue; resolve contradictions when possible; and determine what additional information or research is required to 
deepen the investigation or complete the task. 

● Integrate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, 
qualitatively, orally) in order to make informed decisions and solve problems, evaluating the credibility and accuracy 
of each source and noting any discrepancies among the data.  

● Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing the stance, premises, 
links among ideas, word choice, points of emphasis, and tone used. 

● Present information, findings, and supporting evidence clearly, concisely, and logically. The content, organization, 
development, and style are appropriate to the task, purpose, and audience. 

● Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations 



 

 

to enhance understanding of findings, reasoning, and evidence and to add interest.  
● Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English when indicated or 

appropriate.  
● Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.  
● Apply the understanding that usage is a matter of convention, can change over time, and is sometimes contested.  
● Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.  
● Observe hyphenation conventions.  
● Spell correctly. 
● Apply knowledge of language to understand how language functions in different contexts, to make effective choices 

for meaning or style, and to comprehend more fully when reading or listening.  
● Vary syntax for effect; apply an understanding of syntax to the study of complex texts. 
● Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grades 11–12 

reading and content, choosing flexibly from a range of strategies. 
●  Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s position or function in a sentence) 

as a clue to the meaning of a word or phrase.  
● Identify and correctly use patterns of word changes that indicate different meanings or parts of speech (e.g., 

conceive, conception, conceivable).  
● Consult general and specialized reference materials (e.g., dictionaries, glossaries, thesauruses), both print and 

digital, to find the pronunciation of a word or determine or clarify its precise meaning, its part of speech, its 
etymology, or its standard usage.  

● Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in 
context or in a dictionary). 

● Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.  
● Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze their role in the text.  
● Analyze nuances in the meaning of words with similar denotations.  
● Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather 

vocabulary knowledge when considering a word or phrase important to comprehension or expression. 

Assessment Evidence 
Performance Tasks: Other Evidence: 



 

 

 
● Performance Task: 

Narrative/Explanatory 
● You have read “[Title]” by [author], 

“[Title]” by [author], and “[Title]” by 
[author] in our Unit about the 
American Identity. You will write a 
narrative essay that discusses who 
you are as an American. Do you 
feel you fit in the American 
Identity? It may be fictional or your 
own personal experience. You may 
use the texts read in this unit to 
inspire and focus your essay.   

 
● Reading and analyzing texts 
● Journals (daily writing, reader response, etc.) 
● Grammar and vocabulary exercises, quizzes, tests 
● Large and small group discussions 
● Self-evaluations  
● Peer editing sessions 
● Questions for analysis and discussions 
● Quizzes, tests, projects 

 
LinkIt:  

● Beginning of course: Form A 
● End of course: Form B 

Learning Plan 
Texts: 
 

Novels/Plays (teacher can choose excerpts)  
The Crucible (Arthur Miller) parallel with McCarthyism (clips from Invasion of the Body Snatchers) 
Passing (Nella Larsen) excerpts 

http://nationalhumanitiescenter.org/pds/maai3/segregation/text6/lar 
senpassing.pdf 

The Bell Jar (Sylvia Plath) 
http://letters.to.stephanie.gportal.hu/portal/letters.to.stephanie/upload/745843_1406744742_07068.p
df 

Tortilla Flat (John Steinbeck) excerpts 
Travels With Charley (John Steinbeck) excerpts  

http://nationalhumanitiescenter.org/pds/maai3/segregation/text6/larsenpassing.pdf
http://nationalhumanitiescenter.org/pds/maai3/segregation/text6/larsenpassing.pdf
http://letters.to.stephanie.gportal.hu/portal/letters.to.stephanie/upload/745843_1406744742_07068.pdf
http://letters.to.stephanie.gportal.hu/portal/letters.to.stephanie/upload/745843_1406744742_07068.pdf


 

 

http://www.travel-studies.com/sites/default/files/Steinbeck_Travels_ 
With_Charley.pdf 

 
Short Stories 
“The Story of an Hour” (Kate Chopin) 

https://my.hrw.com/support/hos/hostpdf/host_text_219.pdf 
“Red Dress”  (Alice Munro) 

https://ccbgrade9.wikispaces.com/file/view/A+Red+Dress+-+Alice+ 
Munro.pdf 

 
Poetry 
Leaves of Grass “Song of Myself” (Walt Whitman) 

  http://whitmanarchive.org/published/LG/1881/poems/27 
Paul Laurence Dunbar “We Wear the Mask”  

http://nationalhumanitiescenter.org/pds/maai2/identity/text3/dunbar. 
pdf 
 

Foundational Documents 
Lincoln’s Gettysburg Address 

https://www.loc.gov/teachers/newsevents/events/lincoln/pdf/gettysb 
urg.pdf 

 

http://www.travel-studies.com/sites/default/files/Steinbeck_Travels_With_Charley.pdf
http://www.travel-studies.com/sites/default/files/Steinbeck_Travels_With_Charley.pdf
https://my.hrw.com/support/hos/hostpdf/host_text_219.pdf
https://ccbgrade9.wikispaces.com/file/view/A+Red+Dress+-+Alice+Munro.pdf
https://ccbgrade9.wikispaces.com/file/view/A+Red+Dress+-+Alice+Munro.pdf
http://whitmanarchive.org/published/LG/1881/poems/27
http://nationalhumanitiescenter.org/pds/maai2/identity/text3/dunbar.pdf
http://nationalhumanitiescenter.org/pds/maai2/identity/text3/dunbar.pdf
https://www.loc.gov/teachers/newsevents/events/lincoln/pdf/gettysburg.pdf
https://www.loc.gov/teachers/newsevents/events/lincoln/pdf/gettysburg.pdf


 

 

  Burlington County Institute of Technology 
 
 

Course Title: English III 
Unit Title: Society vs. 
Individual/Research Paper  

Unit Number: 3  (5 weeks) 

Curriculum Writers: Bridget Burlage, Maureen D’Antonio, Rachel Fessenbecker 
Desired Outcomes 

NJSLSA Standards: R1, R2, R3, R4, R5, R6, R7, R9, R10, W3, W4, W5, W6, W7, W8, W9, W10, SL1, SL2, SL3, SL4, SL5, SL6, 
L1, L2, L3, L4, L5, L6 
 
Progress Indicators for Reading Literature, Reading Informational Texts, Writing, Speaking and Listening, and Language: 
 
RL.11-12.1           RI.11-12.1            W.11-12.3. A-E           SL.11-12.1. A-D           L.11-12.1 
RL.11-12.2           RI.11-12.2            W.11-12.4                   SL.11-12.2                   L.11-12.2. A,B 
RL.11-12.3           RI.11-12.3            W.11-12.5                   SL.11-12.3                   L.11-12.3 
RL.11-12.4           RI.11-12.4            W.11-12.6                   SL.11-12.4                   L.11-12.4. A-D 
RL.11-12.5           RI.11-12.5            W.11-12.7                   SL.11-12.5                   L.11-12.5. A,B 
RL.11-12.6           RI.11-12.6            W.11-12.8                   SL.11-12.6                   L.11-12.6 
RL.11-12.7           RI.11-12.10          W.11-12.9 
RL.11-12.9                                        W.11-12.10 
RL.11-12.10 
Established Goals: 
 
What relevant goals or objectives will this design address? 



 

 

Society vs. the Individual 
Resistance and Rebellion 
Satire 
Comparing Mediums 
Closed Readings 
Text Analysis 
Domain and Academic Specific Vocabulary 
Citing Textual Evidence 
Building Evidential Supports 
Use of Credible Databases and Resources for Research 
Research Paper 
 
 
 
 
Enduring Understandings: 
Students will understand that… 

● groups of individuals rebel against 
and conform to norms due to 
societal, political, and 
environmental factors. 

● individuals who resist social norms 
become estranged from society, 
and must confront discrimination, 
racism, and stereotyping. 

● research provides a clear, broad, 
and objective view on a related 
topic. 

● citing strong textual evidence 

Essential Questions: 
 

● What is society? 
● What does it mean to rebel? 
● What does it mean to conform? 
● How does society dictate social norms? 
● How does social media conform or defy societal norms? 
● When is it right to conform to society and when is it right to rebel? 
● Why do one do research and how does one implement research into 

essay writing? 



 

 

supports from reliable sources will 
create a more coherent and 
credible claim. 

● a wide variety of authors will 
provide a genuine view of an idea 
or topic. 

 
 
Students will Know: 
 

● Textual evidence and relevant connections support analysis of what the text says explicitly as well as inferences 
drawn from the text, including determining where the text leaves matters uncertain. 

● Themes or central ideas of a text develop over the course of the text and interact and build on one another to 
produce a complex account. 

● Summaries of texts. 
● The impact of author’s choices in developing elements of a story or drama. 
● The meaning of words and phrases as they are used in the text, including figurative and connotative meanings; 

impact of specific word choices on meaning and tone, words with multiple meanings or language that is particularly 
fresh, engaging, or beautiful.  

● How structuring specific parts of a text (e.g., the choice of where to begin or end a story, the choice to provide a 
comedic or tragic resolution) contributes to its overall structure and meaning as well as its aesthetic impact. 

● When grasping point of view requires distinguishing what is directly stated in a text from what is really meant (e.g., 
satire, sarcasm, irony, or understatement). 

● There are multiple interpretations of a story, drama, or poem (e.g., recorded or live production of a play or recorded 
novel or poetry) 

● Eighteenth-, nineteenth- and early twentieth-century foundational works of American literature, including how two or 
more texts from the same period treat similar themes or topics. 

● That a complex set of ideas or sequence of events and specific individuals, ideas, or events will interact and develop 
over the course of the text. 



 

 

● The meaning of words and phrases as they are used in the text, including figurative and connotative meanings; 
impact of specific word choices on meaning and tone, words with multiple meanings or language that is particularly 
fresh, engaging, or beautiful. 

● The effectiveness of the structure an author uses in his or her exposition or argument, including whether the 
structure makes points clear, convincing, and engaging.  

● An author’s point of view or purpose in a text in which the rhetoric is particularly effective, and that style and content 
contribute to the power, persuasiveness, or beauty of the text. 

● Narratives develop real or imagined experiences or events using effective technique, well-chosen details, and well-
structured event sequences.  

● Narratives engage and orient the reader by setting out a problem, situation, or observation and its significance, 
establishing one or multiple point(s) of view, and introducing a narrator and/or characters; create a smooth 
progression of experiences or events.  

● Narrative techniques, such as dialogue, pacing, description, reflection, and multiple plot lines, to develop 
experiences, events, and/or characters.  

● A variety of techniques to sequence events so that they build on one another to create a coherent whole and build 
toward a particular tone and outcome (e.g., a sense of mystery, suspense, growth, or resolution).  

● Precise words and phrases, telling details, and sensory language convey a vivid picture of the experiences, events, 
setting, and/or characters.  

● Narratives provide a conclusion that follows from and reflects on what is experienced, observed, or resolved over 
the course of the narrative. 

● That clear and coherent writing is developed, organized, and styled appropriately for task, purpose, and audience.  
● Planning, revising, editing, rewriting, trying a new approach, or consulting a style manual, and focusing on 

addressing what is most significant for a specific purpose and audience is part of the writing process.  
● Technology, including the Internet, is a way to produce, share, and update individual or shared writing products in 

response to ongoing feedback, including new arguments or information. 
● That short and more sustained research projects can answer a question or solve a problem; may narrow or broaden 

an inquiry; should synthesize multiple sources on the subject, demonstrating understanding of the subject under 
investigation. 



 

 

● Relevant information from multiple authoritative print and digital sources must be assessed for the strengths and 
limitations of each source in terms of the task, purpose, and audience; integration of information selectively will 
maintain the flow of ideas, avoiding plagiarism and overreliance on any one source and following a standard format 
for citation. 

● Evidence from literary or informational texts supports analysis, reflection, and research. 
● Eighteenth-, nineteenth- and early twentieth-century foundational works of literature, including how two or more texts 

from the same period treat similar themes or topics.  
● Literary nonfiction (e.g., "Delineate and evaluate the reasoning in seminal texts, including the application of 

constitutional principles and use of legal reasoning [e.g., in U.S. Supreme Court Case majority opinions and 
dissents] and the premises, purposes, and arguments in works of public advocacy [e.g., The Federalist, presidential 
addresses]"). 

● That writing routinely over extended time frames (time for research, reflection, and revision) and shorter time frames 
(a single sitting or a day or two) for a range of tasks, purposes, and audiences improves fluency and effectiveness. 

● To have an effective discussion they need to come to discussions prepared, having read and researched material 
under study. 

● That they should initiate and participate in collaborative discussions with peers on grade 11 topics, texts, and issues, 
building on others’ ideas and expressing their own clearly and persuasively.  

● To have an effective discussion they need to come to discussions prepared, having read and researched material 
under study. 

● That collaboration with peers encourages civil, democratic discussions which are an important part of education. 
● That good conversation is created by posing and responding to questions that probe reasoning and evidence; 

covers a full range of positions on a topic or issue; may involve clarification, verification, or challenging ideas and 
conclusions; and will promote divergent and creative perspectives. 

● That diverse perspectives require synthesizing comments, claims, and evidence made on all sides of an issue; 
resolving contradictions when possible; and determining what additional information or research is required to 
deepen the investigation or complete the task. 

● Integration of multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, 
qualitatively, orally) in order to make informed decisions and solve problems, evaluating the credibility and accuracy 



 

 

of each source and noting any discrepancies among the data. 
● A speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing the stance, premises, links among 

ideas, word choice, points of emphasis, and tone used. 
● That information, findings, and supporting evidence should be clear, concise, and logical and that content, 

organization, development, and style are appropriate to the task, purpose, and audience. 
● Presentations should make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive 

elements) in presentations to enhance understanding of findings, reasoning, and evidence and to add interest. 
● The usefulness of adapting speech to a variety of contexts and tasks, demonstrating a command of formal English 

when indicated or appropriate. 
● The conventions of standard English grammar and usage when writing or speaking.  
● The understanding that usage is a matter of convention, can change over time, and is sometimes contested.  
● The conventions of standard English capitalization, punctuation, and spelling when writing.  
● Hyphenation conventions.  
● To spell correctly. 
● Understand how language functions in different contexts, to make effective choices for meaning or style, and to 

comprehend more fully when reading or listening.  
● That varying syntax creates effects. 
● A range of strategies to determine or clarify the meaning of unknown and multiple-meaning words and phrases.  
● Context is a clue to the meaning of a word or phrase. 
● That patterns of word changes that indicate different meanings or parts of speech (e.g., conceive, conception, 

conceivable).  
● General and specialized reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, are 

used to find the pronunciation of a word or determine or clarify its precise meaning, its part of speech, its etymology, 
or its standard usage.  

● The preliminary determination of the meaning of a word or phrase by checking the inferred meaning in context or in 
a dictionary. 

● Figurative language, word relationships, and nuances in word meanings.  
● Figures of speech (e.g., hyperbole, paradox) in context and analyze their role in the text.  



 

 

● Nuances in the meaning of words with similar denotations.  
● Grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when 

considering a word or phrase important to comprehension or expression.  
Students will be able to: 

 
● Cite strong and thorough textual evidence and make relevant connections to support analysis of what the text says 

explicitly as well as inferences drawn from the text, including determining where the text leaves matters uncertain. 
● Determine two or more themes or central ideas of a text and analyze their development over the course of the text, 

including how they interact and build on one another to produce a complex account, and provide an objective 
summary of the text. 

● Analyze the impact of the author’s choices regarding how to develop and relate elements of a story or drama (e.g., 
where a story is set, how the action is ordered, how the characters are introduced and developed). 

● Determine the meaning of words and phrases as they are used in the text, including figurative and connotative 
meanings; analyze the impact of specific word choices on meaning and tone, including words with multiple 
meanings or language that is particularly fresh, engaging, or beautiful. (e.g., Shakespeare as well as other authors.) 

● Analyze how an author’s choices concerning how to structure specific parts of a text (e.g., the choice of where to 
begin or end a story, the choice to provide a comedic or tragic resolution) contribute to its overall structure and 
meaning as well as its aesthetic impact. 

● Analyze a case in which grasping point of view requires distinguishing what is directly stated in a text from what is 
really meant (e.g., satire, sarcasm, irony, or understatement).  

● Analyze multiple interpretations of a story, drama, or poem (e.g., recorded or live production of a play or recorded 
novel or poetry), evaluating how each version interprets the source text. (Include at least one play by Shakespeare 
and one play by an American dramatist.) 

● Demonstrate knowledge of eighteenth-, nineteenth- and early twentieth-century foundational works of American 
literature, including how two or more texts from the same period treat similar themes or topics. 

● Accurately cite strong and thorough textual evidence, (e.g., via discussion, written response, etc.), to support 
analysis of what the text says explicitly as well as inferences drawn from the text, including determining where the 
text leaves matters uncertain. 



 

 

● Determine two or more central ideas of a text and analyze their development and how they interact to provide a 
complex analysis; provide an objective summary of the text. 

● Analyze a complex set of ideas or sequence of events and explain how specific individuals, ideas, or events interact 
and develop over the course of the text. 

● Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and 
technical meanings; analyze how an author uses and refines the meaning of a key term or terms over the course of 
a text (e.g., how Madison defines faction in Federalist No. 10).  

● Analyze and evaluate the effectiveness of structure an author uses in his or her exposition or argument, including 
whether the structure makes points clear, convincing and engaging. 

● Determine an author’s point of view or purpose in a text in which the rhetoric is particularly effective, analyzing how 
style and content contribute to the power, persuasiveness, or beauty of the text. 

● Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details, 
and well-structured event sequences.  

● Engage and orient the reader by setting out a problem, situation, or observation and its significance, establishing 
one or multiple point(s) of view, and introducing a narrator and/or characters; create a smooth progression of 
experiences or events.  

● Use narrative techniques, such as dialogue, pacing, description, reflection, and multiple plot lines, to develop 
experiences, events, and/or characters.  

● Use a variety of techniques to sequence events so that they build on one another to create a coherent whole and 
build toward a particular tone and outcome (e.g., a sense of mystery, suspense, growth, or resolution).  

● Use precise words and phrases, telling details, and sensory language to convey a vivid picture of the experiences, 
events, setting, and/or characters.  

● Provide a conclusion that follows from and reflects on what is experienced, observed, or resolved over the course of 
the narrative. 

● Produce clear and coherent writing in which the development, organization, and style are appropriate to task, 
purpose, and audience.  

● Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, 
focusing on addressing what is most significant for a specific purpose and audience. 



 

 

● Use technology, including the Internet, to produce, publish, and update individual or shared writing products in 
response to ongoing feedback, including new arguments or information. 

● Conduct short as well as more sustained research projects to answer a question (including a self-generated 
question) or solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the 
subject, demonstrating understanding of the subject under investigation. 

● Gather relevant information from multiple authoritative print and digital sources, using advanced searches 
effectively; assess the strengths and limitations of each source in terms of the specific task, purpose, and audience; 
integrate information into the text selectively to maintain the flow of ideas, avoiding plagiarism and overreliance on 
any one source and following a standard format for citation. 

● Draw evidence from literary or informational texts to support analysis, reflection, and research.  
● Apply grades 11-12 Reading standards to literature (e.g., "Demonstrate knowledge of eighteenth-, nineteenth- and 

early twentieth-century foundational works of literature, including how two or more texts from the same period treat 
similar themes or topics").  

● Apply grades 11-12 Reading standards to literary nonfiction (e.g., "Delineate and evaluate the reasoning in seminal 
texts, including the application of constitutional principles and use of legal reasoning [e.g., in U.S. Supreme Court 
Case majority opinions and dissents] and the premises, purposes, and arguments in works of public advocacy [e.g., 
The Federalist, presidential addresses]"). 

● Write routinely over extended time frames (time for reflection and revision) and shorter time frames (a single sitting 
or a day or two) for a range of discipline-specific tasks, purposes, and audiences. 

● Initiate and participate effectively in a range of collaborative discussions (one on-one, in groups, and teacher-led) 
with peers on grade 11 topics, texts, and issues, building on others’ ideas and expressing their own clearly and 
persuasively.  

● Come to discussions prepared, having read and researched material under study; explicitly draw on that preparation 
by referring to evidence from texts and other research on the topic or issue to stimulate a thoughtful, well reasoned 
exchange of ideas.  

● Collaborate with peers to promote civil, democratic discussions and decision making, set clear goals and 
assessments (e.g., student-developed rubrics), and establish individual roles as needed.  

● Propel conversations by posing and responding to questions that probe reasoning and evidence; ensure a hearing 



 

 

for a full range of positions on a topic or issue; clarify, verify, or challenge ideas and conclusions; and promote 
divergent and creative perspectives.  

● Respond thoughtfully to diverse perspectives; synthesize comments, claims, and evidence made on all sides of an 
issue; resolve contradictions when possible; and determine what additional information or research is required to 
deepen the investigation or complete the task. 

● Integrate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, 
qualitatively, orally) in order to make informed decisions and solve problems, evaluating the credibility and accuracy 
of each source and noting any discrepancies among the data.  

● Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing the stance, premises, 
links among ideas, word choice, points of emphasis, and tone used. 

● Present information, findings, and supporting evidence clearly, concisely, and logically. The content, organization, 
development, and style are appropriate to the task, purpose, and audience. 

● Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations 
to enhance understanding of findings, reasoning, and evidence and to add interest.  

● Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English when indicated or 
appropriate.  

● Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.  
● Apply the understanding that usage is a matter of convention, can change over time, and is sometimes contested. 
● Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.  
● Observe hyphenation conventions.  
● Spell correctly 
● Apply knowledge of language to understand how language functions in different contexts, to make effective choices 

for meaning or style, and to comprehend more fully when reading or listening.  
● Vary syntax for effect; apply an understanding of syntax to the study of complex texts. 
● Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grades 11–12 

reading and content, choosing flexibly from a range of strategies.  
● Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s position or function in a sentence) 

as a clue to the meaning of a word or phrase.  



 

 

● Identify and correctly use patterns of word changes that indicate different meanings or parts of speech (e.g., 
conceive, conception, conceivable).  

● Consult general and specialized reference materials (e.g., dictionaries, glossaries, thesauruses), both print and 
digital, to find the pronunciation of a word or determine or clarify its precise meaning, its part of speech, its 
etymology, or its standard usage.  

● Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in 
context or in a dictionary). 

● Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.  
● Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze their role in the text.  
● Analyze nuances in the meaning of words with similar denotations. 
● Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather 

vocabulary knowledge when considering a word or phrase important to comprehension or expression. 

Assessment Evidence 
Performance Tasks: 
 

● Performance Task: Research 
Paper -  

● You have read “[Title]” by [author], 
“[Title]” by [author], and “[Title]” by 
[author] in our Unit about Society 
vs. Individual. You will conduct 
research based on these texts and 
media used, and decide on a topic 
that connects to present day 
issues. Here are some examples: 

● Rebellion/Resistance in Music 
● Rebellion/Resistance in Science 
● Rebellious/Resistant Characters in 

Other Evidence: 
 

● Reading and analyzing texts 
● Journals (daily writing, reader response, etc.) 
● Grammar and vocabulary exercises, quizzes, tests 
● Large and small group discussions 
● Self-evaluations  
● Peer editing sessions 
● Questions for analysis and discussions 
● Quizzes, tests, projects 

 
 
LinkIt:  

● Beginning of course: Form A 
● End of course: Form B 



 

 

American Literature/Multimedia 
● Conformity/Nonconformity in 

Politics 

Learning Plan 
Texts: 
 

Novels/Plays (teacher can choose excerpts)  
 
Their Eyes Were Watching God (Zora Neale Hurston) 

http://www.cnusd.k12.ca.us/cms/lib/CA01001152/Centricity/domain/5532/language%20arts%203a/
Their%20Eyes.pdf 

 
Short Stories 
“Harrison Bergeron”  (Kurt Vonnegut) 

http://issaquahhighkdean.weebly.com/uploads/8/3/2/6/83262826/harrison_bergeron.pdf 
 “The Black Cat” (Edgar Allan Poe) 

http://www.e4thai.com/e4e/images/pdf/level%203%20-%20Black%20Cat.pdf 
“The Yellow Wallpaper” (Charlotte Perkins Gilman) 

http://www.edugatorvogel.com/English_III/WhyIWroteYellowWallPa 
per.pdf 

 http://www.gutenberg.org/files/1952/1952-h/1952-h.htm 
“Those Who Walk Away from Omelas”  (Ursula LeGuinn) 

  https://www.utilitarianism.com/nu/omelas.pdf 
 

Media/Art 
Twilight Zone - Rod Serling “Eye of the Beholder”/”No. 12 Looks Just Like You”/”Where is Everybody?” 

http://www.dailymotion.com/video/x4x2lja 

http://www.cnusd.k12.ca.us/cms/lib/CA01001152/Centricity/domain/5532/language%20arts%203a/Their%20Eyes.pdf
http://www.cnusd.k12.ca.us/cms/lib/CA01001152/Centricity/domain/5532/language%20arts%203a/Their%20Eyes.pdf
http://issaquahhighkdean.weebly.com/uploads/8/3/2/6/83262826/harrison_bergeron.pdf
http://www.e4thai.com/e4e/images/pdf/level%203%20-%20Black%20Cat.pdf
http://www.edugatorvogel.com/English_III/WhyIWroteYellowWallPaper.pdf
http://www.edugatorvogel.com/English_III/WhyIWroteYellowWallPaper.pdf
http://www.gutenberg.org/files/1952/1952-h/1952-h.htm
https://www.utilitarianism.com/nu/omelas.pdf
http://www.dailymotion.com/video/x4x2lja


 

 

http://www.dailymotion.com/video/x41why0 
http://www.dailymotion.com/video/x579skc 

 Black Mirror - Clip from “Nosedive” (Netflix series) 
https://www.youtube.com/watch?v=zfHcpDVyFrI 

Contemporary Art - Satirical Illustrations Addiction Technology (at teacher’s discretion) 

 

http://www.dailymotion.com/video/x41why0
http://www.dailymotion.com/video/x579skc
https://www.youtube.com/watch?v=zfHcpDVyFrI


 

 

  Burlington County Institute of Technology 
 
 

Course Title: English III 
Unit Title: Contemporary 
Voices  

Unit Number: 4  (4 weeks) 

Curriculum Writers: Bridget Burlage, Maureen D’Antonio, Rachel Fessenbecker 
Desired Outcomes 

NJSLSA Standards: R1, R2, R3, R4, R5, R6, R9, R10, W2, W4, W5, W6, W7, W8, W9, W10, SL1, Sl2, SL3, SL4, SL5, SL6, L1, L2, 
L3, L4, L5, L6 
 
Progress Indicators for Reading Literature, Reading Informational Texts, Writing, Speaking and Listening, and Language: 
 
RL.11-12.1            RI.11-12.1           W.11-12.2. A-F           SL.11-12.1. A-D            L.11-12.1. A 
RL.11-12.2            RI.11-12.3           W.11-12.4                   SL.11-12.2                    L.11-12.2. A,B 
RL.11-12.3            RI.11-12.10         W.11-12.5                   SL.11-12.3                    L.11-12.3. A 
RL.11-12.4                                        W.11-12.6                   SL.11-12.4                    L.11-12.4. A-D 
RL.11-12.5                                        W.11-12.7                   SL.11-12.5                    L.11-12.5. A,B 
RL.11-12.6                                        W.11-12.8                   SL.11-12.6                    L.11-12.6 
RL.11-12.9                                        W.11-12.9 
RL.11-12.10                                      W.11-12.10 
 
 
Established Goals: 
 



 

 

What relevant goals or objectives will this design address? 
Suspense 
Author’s Purpose/Intent 
Closed Reading 
Citing Textual Evidence 
Domain and Academic Specific Vocabulary 
Tone 
Structure 
Theme 
Identity 
Contemporary Voices 
Transgender Issues 
Subcultures in Society 
Literary Analysis - Authors Build Character’s Identity and Suspense 
 
 
 
 
 
Enduring Understandings: 
Students will understand that… 

● writers use suspense to create 
tension in a story. 

● author’s purpose and intent is 
either direct or implied within the 
text. 

● good writers use suspense to set 
the tone, dialogue, structure, and 
theme to build the character’s 

Essential Questions: 
 

● What is suspense? 
● How do writers use suspense in writing? 
● How does suspense affect the reader? 
● How does suspense build a character’s identity? 
● How do contemporary writers speak to current issues? 
● How are subcultures treated in American society? 
● How does one find author’s intent and purpose in a piece? 
● How does one find and define identity in contemporary society? 



 

 

identity. 
● modern writers’ works may reflect 

controversial issues and delve into 
subcultures in society. 

● citing strong textual evidence will 
strengthen arguments and claims. 

 
Students will Know: 
 

● Textual evidence and relevant connections support analysis of what the text says explicitly as well as inferences 
drawn from the text, including determining where the text leaves matters uncertain. 

● Themes or central ideas of a text develop over the course of the text and interact and build on one another to 
produce a complex account. 

● Summaries of texts. 
● The impact of author’s choices in developing elements of a story or drama. 
● The meaning of words and phrases as they are used in the text, including figurative and connotative meanings; 

impact of specific word choices on meaning and tone, words with multiple meanings or language that is particularly 
fresh, engaging, or beautiful.  

● How structuring specific parts of a text (e.g., the choice of where to begin or end a story, the choice to provide a 
comedic or tragic resolution) contributes to its overall structure and meaning as well as its aesthetic impact. 

● When grasping point of view requires distinguishing what is directly stated in a text from what is really meant (e.g., 
satire, sarcasm, irony, or understatement). 

● That a complex set of ideas or sequence of events will interact and develop over the course of the text. 
● Eighteenth-, nineteenth- and early twentieth-century foundational works of American literature, including how two or 

more texts from the same period treat similar themes or topics. 
● Literature, including stories, dramas, and poems, in the grades 11–CCR text complexity band proficiently, with 

scaffolding as needed at the high end of the range.  
● How to read and comprehend literary nonfiction in the grades 11–CCR text complexity band proficiently, with 

scaffolding as needed at the high end of the range.  



 

 

● That informative/explanatory texts convey complex ideas, concepts, and information through the effective selection, 
organization, and analysis of content.   

● An essay introduces a topic; organizes complex ideas, concepts, and information so that each new element builds 
on that which precedes it to create a unified whole; include formatting (e.g., headings), graphics (e.g., figures, 
tables), and multimedia when useful to aiding comprehension.  

● Writers develop topics thoroughly by selecting the most significant and relevant facts, extended definitions, concrete 
details, quotations, or other information and examples appropriate to the audience’s knowledge of the topic.  

● Writers use appropriate and varied transitions and syntax to link the major sections of the text, create cohesion, and 
clarify the relationships among complex ideas and concepts.  

● Precise language, domain-specific vocabulary, and techniques such as metaphor, simile, and analogy to manage the 
complexity of the topic.  

● Essays will establish and maintain a style and tone appropriate to the audience and purpose (e.g. formal and 
objective for academic writing) while attending to the norms and conventions of the discipline in which they are 
writing. 

● Essays require a concluding paragraph or section that follows from and supports the information or explanation 
presented (e.g., articulating implications or the significance of the topic). 

● That clear and coherent writing is developed, organized, and styled appropriately for task, purpose, and audience. 
● Planning, revising, editing, rewriting, trying a new approach, or consulting a style manual, and focusing on 

addressing what is most significant for a specific purpose and audience is part of the writing process.   
● Technology, including the Internet, is a way to produce, share, and update individual or shared writing products in 

response to ongoing feedback, including new arguments or information. 
● That short and more sustained research projects can answer a question or solve a problem; may narrow or broaden 

an inquiry; should synthesize multiple sources on the subject, demonstrating understanding of the subject under 
investigation. 

● Relevant information from multiple authoritative print and digital sources must be assessed for the strengths and 
limitations of each source in terms of the task, purpose, and audience; integration of information selectively will 
maintain the flow of ideas, avoiding plagiarism and overreliance on any one source and following a standard format 
for citation. 



 

 

● Evidence from literary or informational texts supports analysis, reflection, and research.  
● Literary knowledge of eighteenth-, nineteenth- and early twentieth-century foundational works of literature, including 

how two or more texts from the same period treat similar themes or topics.  
● Literary nonfiction (e.g., "Delineate and evaluate the reasoning in seminal texts, including the application of 

constitutional principles and use of legal reasoning [e.g., in U.S. Supreme Court Case majority opinions and 
dissents] and the premises, purposes, and arguments in works of public advocacy [e.g., The Federalist, presidential 
addresses]"). 

● That writing routinely over extended time frames (time for research, reflection, and revision) and shorter time frames 
(a single sitting or a day or two) for a range of tasks, purposes, and audiences improves fluency and effectiveness. 

● That they should initiate and participate in collaborative discussions with peers on grade 11 topics, texts, and issues, 
building on others’ ideas and expressing their own clearly and persuasively.   

● To have an effective discussion they need to come to discussions prepared, having read and researched material 
under study.  

● That collaboration with peers encourages civil, democratic discussions which are an important part of education.  
● That good conversation is created by posing and responding to questions that probe reasoning and evidence; covers 

a full range of positions on a topic or issue; may involve clarification, verification, or challenging ideas and 
conclusions; and will promote divergent and creative perspectives.  

● That diverse perspectives require synthesizing comments, claims, and evidence made on all sides of an issue; 
resolving contradictions when possible; and determining what additional information or research is required to 
deepen the investigation or complete the task. 

● Integration of multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, 
qualitatively, orally) in order to make informed decisions and solve problems, evaluating the credibility and accuracy 
of each source and noting any discrepancies among the data.  

● A speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing the stance, premises, links among 
ideas, word choice, points of emphasis, and tone used. 

● That information, findings, and supporting evidence should be clear, concise, and logical and that content, 
organization, development, and style are appropriate to the task, purpose, and audience. 

● Presentations should make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive 



 

 

elements) in presentations to enhance understanding of findings, reasoning, and evidence and to add interest. 
● The usefulness of adapting speech to a variety of contexts and tasks, demonstrating a command of formal English 

when indicated or appropriate.  
● The conventions of standard English grammar and usage when writing or speaking.  
● Usage is a matter of convention, can change over time, and is sometimes contested.  
● The conventions of standard English capitalization, punctuation, and spelling when writing.  
● Hyphenation conventions.  
● To spell correctly. 
● Understand how language functions in different contexts, to make effective choices for meaning or style, and to 

comprehend more fully when reading or listening. 
● A range of strategies to determine or clarify the meaning of unknown and multiple-meaning words and phrases.  
● Context is a clue to the meaning of a word or phrase. 
● That patterns of word changes that indicate different meanings or parts of speech (e.g., conceive, conception, 

conceivable). 
● General and specialized reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, are 

used to find the pronunciation of a word or determine or clarify its precise meaning, its part of speech, its etymology, 
or its standard usage.  

● The preliminary determination of the meaning of a word or phrase by checking the inferred meaning in context or in a 
dictionary. 

● Figurative language, word relationships, and nuances in word meanings.  
● Figures of speech (e.g., hyperbole, paradox) in context and analyze their role in the text.  
● Nuances in the meaning of words with similar denotations.  
● Grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when 

considering a word or phrase important to comprehension or expression. 
Students will be able to: 

 
● Cite strong and thorough textual evidence and make relevant connections to support analysis of what the text says 



 

 

explicitly as well as inferences drawn from the text, including determining where the text leaves matters uncertain. 
● Determine two or more themes or central ideas of a text and analyze their development over the course of the text, 

including how they interact and build on one another to produce a complex account, and provide an objective 
summary of the text. 

● Analyze the impact of the author’s choices regarding how to develop and relate elements of a story or drama (e.g., 
where a story is set, how the action is ordered, how the characters are introduced and developed). 

● Determine the meaning of words and phrases as they are used in the text, including figurative and connotative 
meanings; analyze the impact of specific word choices on meaning and tone, including words with multiple meanings 
or language that is particularly fresh, engaging, or beautiful. (e.g., Shakespeare as well as other authors.) 

● Analyze how an author’s choices concerning how to structure specific parts of a text (e.g., the choice of where to 
begin or end a story, the choice to provide a comedic or tragic resolution) contribute to its overall structure and 
meaning as well as its aesthetic impact. 

● Analyze a case in which grasping point of view requires distinguishing what is directly stated in a text from what is 
really meant (e.g., satire, sarcasm, irony, or understatement). 

● Demonstrate knowledge of eighteenth-, nineteenth- and early twentieth-century foundational works of American 
literature, including how two or more texts from the same period treat similar themes or topics. 

● By the end of grade 11, read and comprehend literature, including stories, dramas, and poems, in the grades 11–
CCR text complexity band proficiently, with scaffolding as needed at the high end of the range.  

● Accurately cite strong and thorough textual evidence, (e.g., via discussion, written response, etc.), to support 
analysis of what the text says explicitly as well as inferences drawn from the text, including determining where the 
text leaves matters uncertain. 

● Analyze a complex set of ideas or sequence of events and explain how specific individuals, ideas, or events interact 
and develop over the course of the text. 

● By the end of grade 11, read and comprehend literary nonfiction in the grades 11–CCR text complexity band 
proficiently, with scaffolding as needed at the high end of the range. 

● Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and 
accurately through the effective selection, organization, and analysis of content.  

● Introduce a topic; organize complex ideas, concepts, and information so that each new element builds on that which 



 

 

precedes it to create a unified whole; include formatting (e.g., headings), graphics (e.g., figures, tables), and 
multimedia when useful to aiding comprehension.  

● Develop the topic thoroughly by selecting the most significant and relevant facts, extended definitions, concrete 
details, quotations, or other information and examples appropriate to the audience’s knowledge of the topic.  

● Use appropriate and varied transitions and syntax to link the major sections of the text, create cohesion, and clarify 
the relationships among complex ideas and concepts.  

● Use precise language, domain-specific vocabulary, and techniques such as metaphor, simile, and analogy to 
manage the complexity of the topic.  

● Establish and maintain a style and tone appropriate to the audience and purpose (e.g. formal and objective for 
academic writing) while attending to the norms and conventions of the discipline in which they are writing.  

● Provide a concluding paragraph or section that follows from and supports the information or explanation presented 
(e.g., articulating implications or the significance of the topic). 

● Produce clear and coherent writing in which the development, organization, and style are appropriate to task, 
purpose, and audience.  

● Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, or 
consulting a style manual (such as MLA or APA Style),focusing on addressing what is most significant for a specific 
purpose and audience. 

● Use technology, including the Internet, to produce, share, and update individual or shared writing products in 
response to ongoing feedback, including new arguments or information. 

● Conduct short as well as more sustained research projects to answer a question (including a self-generated 
question) or solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the 
subject, demonstrating understanding of the subject under investigation. 

● Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; 
assess the strengths and limitations of each source in terms of the task, purpose, and audience; integrate 
information into the text selectively to maintain the flow of ideas, avoiding plagiarism and overreliance on any one 
source and following a standard format for citation (MLA or APA Style Manuals). 

● Draw evidence from literary or informational texts to support analysis, reflection, and research.  
● Apply grades 11-12 Reading standards to literature (e.g., "Demonstrate knowledge of eighteenth-, nineteenth- and 



 

 

early twentieth-century foundational works of literature, including how two or more texts from the same period treat 
similar themes or topics").  

● Apply grades 11-12 Reading standards to literary nonfiction (e.g., "Delineate and evaluate the reasoning in seminal 
texts, including the application of constitutional principles and use of legal reasoning [e.g., in U.S. Supreme Court 
Case majority opinions and dissents] and the premises, purposes, and arguments in works of public advocacy [e.g., 
The Federalist, presidential addresses]"). 

● Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a 
single sitting or a day or two) for a range of tasks, purposes, and audiences. 

● Initiate and participate effectively in a range of collaborative discussions (one on-one, in groups, and teacher-led) 
with peers on grade 11 topics, texts, and issues, building on others’ ideas and expressing their own clearly and 
persuasively.  

● Come to discussions prepared, having read and researched material under study; explicitly draw on that preparation 
by referring to evidence from texts and other research on the topic or issue to stimulate a thoughtful, well reasoned 
exchange of ideas.  

● Collaborate with peers to promote civil, democratic discussions and decision making, set clear goals and 
assessments (e.g., student-developed rubrics), and establish individual roles as needed.  

● Propel conversations by posing and responding to questions that probe reasoning and evidence; ensure a hearing 
for a full range of positions on a topic or issue; clarify, verify, or challenge ideas and conclusions; and promote 
divergent and creative perspectives.  

● Respond thoughtfully to diverse perspectives; synthesize comments, claims, and evidence made on all sides of an 
issue; resolve contradictions when possible; and determine what additional information or research is required to 
deepen the investigation or complete the task. 

● Integrate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, 
qualitatively, orally) in order to make informed decisions and solve problems, evaluating the credibility and accuracy 
of each source and noting any discrepancies among the data.  

● Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing the stance, premises, 
links among ideas, word choice, points of emphasis, and tone used. 

● Present information, findings, and supporting evidence clearly, concisely, and logically. The content, organization, 



 

 

development, and style are appropriate to the task, purpose, and audience. 
● Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations 

to enhance understanding of findings, reasoning, and evidence and to add interest.  
● Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English when indicated or 

appropriate.  
● Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.  
● Apply the understanding that usage is a matter of convention, can change over time, and is sometimes contested.  
● Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.  
● Observe hyphenation conventions.  
● Spell correctly. 
● Apply knowledge of language to understand how language functions in different contexts, to make effective choices 

for meaning or style, and to comprehend more fully when reading or listening.  
● Vary syntax for effect; apply an understanding of syntax to the study of complex texts. 
● Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grades 11–12 

reading and content, choosing flexibly from a range of strategies.  
● Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s position or function in a sentence) 

as a clue to the meaning of a word or phrase.  
● Identify and correctly use patterns of word changes that indicate different meanings or parts of speech (e.g., 

conceive, conception, conceivable).  
● Consult general and specialized reference materials (e.g., dictionaries, glossaries, thesauruses), both print and 

digital, to find the pronunciation of a word or determine or clarify its precise meaning, its part of speech, its 
etymology, or its standard usage.  

● Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in 
context or in a dictionary). 

● Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.  
● Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze their role in the text.  
● Analyze nuances in the meaning of words with similar denotations.  
● Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather 



 

 

vocabulary knowledge when considering a word or phrase important to comprehension or expression. 

Assessment Evidence 
Performance Tasks: 
 

● Performance Task: Literary 
Analysis - Authors Build 
Character’s Identity & Suspense  

● You have read “[Title]” by [author], 
“[Title]” by [author], and “[Title]” by 
[author] in our Unit about 
Contemporary Voices. You will 
explain how the authors use and 
create suspense in their stories to 
engage the reader. 

Other Evidence: 
 

● Reading and analyzing texts 
● Journals (daily writing, reader response, etc.) 
● Grammar and vocabulary exercises, quizzes, tests 
● Large and small group discussions 
● Self-evaluations  
● Peer editing sessions 
● Questions for analysis and discussions 
● Quizzes, tests, projects 

 
LinkIt:  

● Beginning of course: Form A 
● End of course: Form B 

Learning Plan 
Texts: 
 

Novels/Plays (teacher can choose excerpts)  
Fences - August Wilson  

http://www.npr.org/2016/12/25/506617435/denzel-washington-and-viola-davis-on-adapting-fences-
and-honoring-august-wilson 

The Piano Lesson  (August Wilson) 
https://www.mercerislandschools.org/cms/lib3/WA01001855/Centri 
city/Domain/1259/August%20Wilson%20The%20Piano%20Lesson 
.pdf 

I Know Why the Caged Bird Sings  (Maya Angelou)  

http://www.npr.org/2016/12/25/506617435/denzel-washington-and-viola-davis-on-adapting-fences-and-honoring-august-wilson
http://www.npr.org/2016/12/25/506617435/denzel-washington-and-viola-davis-on-adapting-fences-and-honoring-august-wilson
https://www.mercerislandschools.org/cms/lib3/WA01001855/Centricity/Domain/1259/August%20Wilson%20The%20Piano%20Lesson.pdf
https://www.mercerislandschools.org/cms/lib3/WA01001855/Centricity/Domain/1259/August%20Wilson%20The%20Piano%20Lesson.pdf
https://www.mercerislandschools.org/cms/lib3/WA01001855/Centricity/Domain/1259/August%20Wilson%20The%20Piano%20Lesson.pdf


 

 

https://www.poetryfoundation.org/poets/maya-angelou#tab-poems 
 
Short Stories 
“Where Are You Going, Where Have You Been” (Joyce Carol Oates) 

https://www.cusd200.org/cms/lib7/IL01001538/Centricity/Domain/361/oates_going.pdf 
Bob Dylan “It’s All Over Now, Baby Blue” 

https://bobdylan.com/songs/its-all-over-now-baby-blue/ 
“Autopsy Room Four” (Stephen King) 
 http://www.lemauff.fr/short_stories/autopsy_room.pdf 
“Girl” (Jamaica Kincaid) 
 http://www.saginaw-twp.k12.mi.us/view/8490.pdf 
“Cathedral”  (Raymond Carver) 

http://www.giuliotortello.it/ebook/cathedral.pdf 
 
Non-Fiction/Essay 
Gail Carson Levine “12 Ways to Create Suspense”  

  http://ingridsundberg.com/2010/09/07/12-ways-to-create-suspense/ 
Transgender Topics 

http://www.npr.org/search/index.php?searchinput=transgender 
Matthew Shepard Act of 2009 

https://www.justice.gov/crt/matthew-shepard-and-james-byrd-jr-hat 
e-crimes-prevention-act-2009-0 

Students find their own LGTBQ articles/literature 
https://universitas.uni.edu/article/guide-selection-queer-adolescent- 
literature-langguage-arts-teachers-and-librarians 
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https://www.poetryfoundation.org/poets/maya-angelou#tab-poems
https://www.cusd200.org/cms/lib7/IL01001538/Centricity/Domain/361/oates_going.pdf
https://bobdylan.com/songs/its-all-over-now-baby-blue/
http://www.lemauff.fr/short_stories/autopsy_room.pdf
http://www.saginaw-twp.k12.mi.us/view/8490.pdf
http://www.giuliotortello.it/ebook/cathedral.pdf
http://ingridsundberg.com/2010/09/07/12-ways-to-create-suspense/
http://www.npr.org/search/index.php?searchinput=transgender
https://www.justice.gov/crt/matthew-shepard-and-james-byrd-jr-hate-crimes-prevention-act-2009-0
https://www.justice.gov/crt/matthew-shepard-and-james-byrd-jr-hate-crimes-prevention-act-2009-0
https://universitas.uni.edu/article/guide-selection-queer-adolescent-literature-language-arts-teachers-and-librarians
https://universitas.uni.edu/article/guide-selection-queer-adolescent-literature-language-arts-teachers-and-librarians


 

 

 
Media/Art 
John Oliver Clips 

https://www.youtube.com/results?search_query=john+oliver 
http://www.hbo.com/last-week-tonight-with-john-oliver 

 
TEDTalks -- The Authentic Self (Nonconformity vs. Anticonformity) 

https://www.ted.com/ 

 

https://www.youtube.com/results?search_query=john+oliver
http://www.hbo.com/last-week-tonight-with-john-oliver
https://www.ted.com/


 

 

   Burlington County Institute of Technology 
 
 

Course Title: English III 
Unit Title: Vocabulary  Unit Number: 5  (18 weeks) 
Curriculum Writers: Maureen D’Antonio, Bridget Burlage, Rachel Fessenbecker 

Desired Outcomes 
NJSLSA Standards: L1, L2, L3, L4, L5, L6 
 
Progress Indicators for Reading Literature, Reading Informational Texts, Writing, Speaking and Listening, and 
Language: 
 
Language: L.11-12.1; L.11-12.2; L.11-12.3; L.11.12.4; L.11-12.5; L.11-12.6. 
 
Established Goals: 

1. To use context clues to determine the meanings of words. 
2. To decipher meanings of words by breaking down the roots and prefixes, etc. 
3. To identify and correctly use patterns of word changes that indicate meanings or parts of speech. 
4. To interpret figures of speech in context and analyze their role in the text. 
5. To analyze nuances in the meaning of words with similar denotations. 
6. To acquire and use accurately general academic and domain specific words and phrases. 

 
 
Enduring Understandings: 
Students will understand that… 
       

Essential Questions: 
 



 

 

● An effective vocabulary enables 
you to say clearly what you mean.  

● Similarly, it enables you to 
comprehend what other people 
are saying/writing.  

● Vocabulary bolsters your ability 
to grasp ideas and think more 
logically.  

● It also boosts your ability to 
persuade.  

● Vocabulary can help you make a 
good impression. 

1. How do I figure out a word I do not know? 
2. How can a strong vocabulary develop me self-worth? 
3. Why is it important to continually develop a personal 

vocabulary? 

Students will Know: 
 
The meaning of words and phrases as they are used in the text, including figurative and connotative meanings. 
 
The cumulative impact of specific word choices on meaning and tone. 
 
How language evokes a sense of time and place; how it sets a formal or informal tone. 
 
How the language of a court opinion differs from that of a newspaper. 
 
How to clarify the meaning of unknown and multiple meaning words and phrases, choosing flexibly from a range of strategies. 
 
To use context as a clue for the meaning of the word or phrase. 
 
Patterns of word changes that indicate meanings or parts of speech. 
 
How to consult general and specialized reference materials to find the pronunciation of a word or determine or clarify its precise meaning, parts of 
speech, or etymology. 
 
How to verify the preliminary determination of the meaning of a word or phrase. 
 
How to identify and use figurative language, word relationships, and nuances in word meanings. 



 

 

 
How to interpret figures of speech in context and analyze their role in the text. 
 
How to analyze nuances in the meaning of words with similar denotations. 
  
General academic and domain specific words and phrases and how to use them. 
  
To gather vocabulary knowledge when considering a word or phrase important to comprehension or expression. 
 
Students will be able to: 

1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 
2. Apply the understanding that usage is a matter of convention, can change over time, and is sometimes contested. 
3. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when 

writing. 
4.  Observe hyphenation conventions. 
5.  Spell correctly. 
6. Apply knowledge of language to understand how language functions in different contexts, to make effective 

choices for meaning or style, and to comprehend more fully when reading or listening. 
7. Vary syntax for effect, apply an understanding of syntax to the study of complex texts. 
8. Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grades 11–12 

reading and content, choosing flexibly from a range of strategies. 
9. Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s position or function in a 

sentence) as a clue to the meaning of a word or phrase. 
10. Identify and correctly use patterns of word changes that indicate different meanings or parts of speech (e.g., 

conceive, conception, conceivable). 
11.  Consult general and specialized reference materials (e.g., dictionaries, glossaries, thesauruses), both print and 

digital, to find the pronunciation of a word or determine or clarify its precise meaning, its part of speech, its 
etymology, or its standard usage. 

12. Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning 
in context or in a dictionary). 

13. Demonstrate understanding of figurative language, word relationships, and nuances in word meanings. 
14. Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze their role in the text. 



 

 

15. Analyze nuances in the meaning of words with similar denotations. 
16. Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading, 

writing, speaking, and listening at the college and career readiness level; demonstrate independence in gathering 
vocabulary knowledge when considering a word or phrase important to comprehension or expression. 

 

Assessment Evidence 
Possible Performance Tasks: 

● Students will be introduced to a 
number of vocabulary words 
through the Wordly Wise Level 
11 books. 

● Students will complete packets 
from said books. 

● Quizzes will occur after each unit 
and Test will be administered 
every four units. 

● Students will be introduced to 
vocabulary words through 
consistent use of Membean.com. 

● Students will train for a minimum 
of 45 minutes per week. 

● Quizzes will occur every 4-6 
weeks and tests will be 
administered at midpoint and 
end of course.  

 

Other Evidence: 
● Classroom discussion 
● Review sessions 
● Frayer model graphic organizers 

Learning Plan 
Learning Activities incorporated throughout the course: 
Option 1: 



 

 

● Every week, students will be given vocabulary packets obtained from the Wordly Wise Level 11 
workbooks. 

● Students will complete packets individually and will participate in classroom activities and discussions that 
lead up to weekly quizzes. 

● Tests will be administered after the completion of every four units. 
Option 2: 

● Every week students will train using Membean.com for 15 minutes per day, for at least three days per 
week. 

● Students will participate in classroom activities and discussions that address common vocabulary words 
found in weekly training sessions. 

● Tests will be administered at least twice during the course of the semester. 
Resources 
-Membean.com 
-Vocabulary from readings 
-Frayer boxes 
-Personal dictionaries 
-Sadlier Common Core Vocabulary 
 
*Vocabulary will also be addressed within the context of each unit theme through reading and writing activities. 
 

 



English I 

Unit 1: 6-7 Weeks 

Narrative: Coming of Age 

Essential 
Questions 

Assessments/Performance 
Tasks/Projects 

Resources Accommodations/Modifications 
for ELL/At Risk/Special Needs 

Standards 

-What delineates 
the moment 
when a child 
becomes an 
adult? 
 
-What does it 
mean to 'come of 
age'? 
 
-How do our 
childhood 
experiences 
influence the 
adult we 
become? 
 
-What turning 
points determine 
our individual 
pathways to 
adulthood? 

-Benchmarks LinkIt Form A  
-STAR 360 
-Performance tasks: 
-Reading/Writing: 

Task 1: Narrative story from 
the perspective of a different 
character 
Task 2: Using one of the unit 
texts above, write a 
continuation of the story 
maintaining the original point 
of view 

-Membean quizzes/tests 
-Teacher created quizzes/tests 
-NewselaPro quizzes/writing 
responses 
- Essays 
-Quizzes/Tests 
-Discussion  
-Peer review 
-Self assessment 
-Homework 
-Exit Tickets 
 

-Fallen Angels (novel) 
-Speak (novel) 
-Paper Towns- John Green (novel) 
-Looking for Alaska- John Green (novel) 
-To Kill a Mockingbird (novel/excerpts) 
-The House on Mango Street (novel/ excerpts) 
-The Joy Luck Club (novel/ excerpts) 
-The Gift of the Magi- O’Henry (short story) 
-The Necklace- Guy de’ Maupassant (short story) 
-New Directions- Maya Angelou (short story) 
-Checkouts- Cynthia Rylant (short story) 
-Through the Tunnel - Doris Lessing (short story) 
-Casey at the Bat - Ernest Lawrence Thayer 
(narrative poem) 
-The Horses -  Edwin Muir (narrative poem)  
-The Writer - Richard WIlbur (narrative poem)  
 

-Adapted texts 
-Personal dictionaries 
-Grammerly 
-Bilingual dictionaries 
-Learning Ally 
-NewsleaPro 
-Graphic novel versions 
-Small group instruction 
-Leveled vocabulary via 
Membean 
IXL Language 

RL.9-10.1        
RI.9-10.1                    
L.9-10.1. A,B                
W.9-10.3. 
A,B,C,D,E       
SL.9-10.1. 
A,B,C,D 
RL.9-10.2        
RI.9-10.2                    
L.9-10.2. A,B,C       
W.9-10.4                          
SL.9-10.4 
RL.9-10.3        
RI.9-10.3                    
L.9-10.3. A                    
W.9-10.5                          
SL.9-10.6 
RL.9-10.4        
RI.9-10.4                    
L.9-10.4. 
A,B,C,D         
W.9-10.6 
RL.9-10.5        
RI.9-10.6                    
L.9-10.5. A,B                
W.9-10.9. A 
RL.9-10.6                                           
L.9-10.6                         
W.9-10.10 
RL.9-10.7  
RL.9-10.9  
RL.9-10.10 



English I 

Unit 2: 6 Weeks 

Literary Analysis: Fate and Free Will; Good vs. Evil 

Essential 
Questions 

Assessments/Performance 
Tasks/Projects 

Resources Accommodations/Modifications 
for ELL/At Risk/Special Needs 

Standards 

-In what ways do 
choices affect 
our lives? 
 
-Can fate be 
defied? 
 
-In a culture 
where we are 
bombarded with 
ideas and 
images of "what 
we should be," 
how does one 
form an identity 
that remains 
true and 
authentic for 
him? 
 
-In the face of 
adversity, what 
causes some to 
prevail and 
others to fail? 
 
-What is the 
definition of a 
hero? 
 
-How do the 
attributes of a 

-Reading/Writing: 
Task 1- (RL) literature  

    **Choose at least 1 
Option 1- Write a literary 
analysis essay explaining how 
an author’s choices concerning 
how to structure a text, order 
events within it, and 
manipulate time (pacing, 
flashbacks, parallel plots) 
create such effects as tension, 
mystery or surprise. 
Option 2- Write a literary 
analysis essay that explains 
how complex characters are 
developed, advance the plot, 
and develop the theme over 
the course of the text. Choose 
characters who have multiple 
or conflicting motivations.   
Option 3- Write a literary 
analysis essay explaining how a 
theme emerges and is shaped 
and refined by specific details 
over the course of a text. 

Task 2- (RI) informational  
Provide an analysis of the 
development of central idea(s) 
over the course of the text, 
including how the central idea 
emerges and is shaped and 
refined by specific details. 

Fiction 
-Romeo and Juliet (play) 
-The Most Dangerous Game (short story) 
-The Gift of the Magi- O’Henry (short story) 
-The Necklace-Guy de’ Maupassant (short story) 
-The Lottery - Shirley Jackson (short story) 
-The Devil and Tom Walker - Washington Irving 
(short story) 
-The Ones Who Walk Away from Omelas - Ursula 
Le Guin (short story) 
-The Tell Tale Heart - Edgar Allen Poe (short story) 
-Other select Poe stories (9th grade lit book) 
Poetry  
-The Road Not Taken (poem) *rhyme and meter  
-Macavity: The Mystery Cat - T.S. Eliot (poem) 
*rhyme and meter  
-Maggie and milly and molly and may - E.E. 
Cummings (poem) *rhyme and meter 
-I Wandered Lonely as a Cloud - William 
Wordsworth (poem) *figurative language 
-All Watched Over by Machines of Loving Grace - 
Richard Brautigan (poem) *figurative language 
-The War Against the Trees - Stanley Kunitz 
(poem) *figurative language 
-Analysis of Baseball - May Swenson (poem) 
*sound devices  
-The Bells - Edgar Allen Poe (poem) *sound 
devices  
-Slam, Dunk, & Hook - Yusef Komunyakaa (poem) 
*sound devices  
-Jabberwocky - Lewis Carroll (poem) *sound 
devices  

-Adapted texts 
-Personal dictionaries 
-Bilingual dictionaries 
-Grammerly 
-Learning Ally 
-NewsleaPro  
-Graphic novels 
-Small group instruction  
-Leveled vocabulary via 
Membean 
-IXL Language 
-Graphic organizers 
 

RL.9-10.1             
RI.9-10.1                
L.9-10.1. A,B               
SL.9-10.1. 
A,B,C,D         
W.9-10.1. 
A,B,C,D,E 
RL.9-10.2             
RI.9-10.2                
L.9-10.2. A,B               
SL.9-10.2                         
W.9-10.4 
RL.9-10.3             
RI.9-10.3                
L.9-10.3. A                   
SL.9-10.3                         
W.9-10.5 
RL.9-10.4             
RI.9-10.4                
L.9-10.4. 
A,B,C,D        
SL.9-10.4                         
W.9-10.6 
RL.9-10.5             
RI.9-10.6                
L.9-10.5. A,B                
SL.9-10.5                         
W.9-10.9. A 
RL.9-10.6             
RI.9-10.9                
L.9-10.6.                       



hero changeover 
time? 
 
-Is there good 
and evil in 
everyone? 
 
-Are people 
essentially 
good? 
 
-What causes a 
society's 
perception of 
good and evil to 
change? 

-Membean quizzes/tests 
-Teacher created quizzes/tests 
-NewselaPro quizzes/writing tasks 
- Essays 
-Quizzes/Tests 
-Discussion  
-Annotation (Annotated Bib.) 
-Homework 
-Exit Tickets 
-Peer review 
-Self assessments 
 

 
 

-There is No Word for Goodbye - Mary Tall 
Mountain (poem) *imagery  
-Daily -Naomi Shihab Nye (poem) *imagery  
-Hope - David T. Hilburn (poem) *imagery  
-Other Poe works (poems) 
Informational Text  
-”How the Internet Came to Be” (commonlit.org 
text- follow link below) 
https://www.commonlit.org/texts/how-the-
internet-came-to-be 
-”The Danger of a Single Story” (commonlit.org 
text- follow link below) 
https://www.commonlit.org/texts/the-danger-of-
a-single-story 
**Additional fiction and nonfiction texts can be 
found by visiting commonlit.org  

SL.9-10.6                         
W.9-10.10 
RL.9-10.7             
RI9-10.10 
RL.9-10.9 
RL 9-10.10 

 

English I 

Unit 3: 6 Weeks 

Research Simulation: Alienation and Struggle for Equality 

Essential 
Questions 

Assessments/Performance 
Tasks/Projects 

Resources Accommodations/Modification
s for ELL/At Risk/Special Needs 

 

Standards 

-What are 
inalienable 
rights? 
 
-What prohibits 
equal rights for 
all? 
 
-In what ways 
do choices 
affect our lives? 
 
-What does it 
mean to be 

-STAR 360 
-Benchmark: LinkIt Form B  
-Reading/Writing Task:  
Is Title IX a fair and equitable law for 
both males and females today? 
Read the anchor text, “Title IX, 40 
Years and Counting.” Read the 
supplemental text, “Title IX Levels 
the playing field for girls, but what 
about boys?” and view the video, 
“Title IX at 40”.  
Part 1- Complete/ create a chart 
that identifies the primary argument 
from each source and pick out at 

Selected Texts:  
Fiction: 
-Of Mice and Men (novel) 
-Marigolds by Eugenia Collier (short story)  
American Foundational Documents:  
-The Declaration of Independence  
-Bill of Rights  
-Letter from Birmingham Jail (letter) 
-I Have a Dream (speech) 
Informational Text: 
-Procon.org (resource for teacher-selected 
articles) 
-Newsela (resource for teacher-selected articles) 

-Adapted texts 
-Personal dictionaries 
-Grammerly 
-Bilingual dictionaries 
-Learning Ally 
-NewsleaPro 
-Graphic novels 
-Small group instruction 
-Leveled vocabulary via 
Membean 
-IXL Language 
-Graphic organizers 

 

RI.9-10.1          
RL.9-10.1               
W.9-10.1.A-E                   
L.9-10.1. A,B             
SL.9-10.1. A-D        
RI.9-10.2          
RL.9-10.2               
W.9-10.2. A-F                  
L.9-10.2. A-C             
SL.9-10.2.         
RI.9-10.3          
RL.9-10.3               
W.9-10.4                           

https://www.commonlit.org/texts/how-the-internet-came-to-be
https://www.commonlit.org/texts/how-the-internet-came-to-be
https://www.commonlit.org/texts/the-danger-of-a-single-story
https://www.commonlit.org/texts/the-danger-of-a-single-story


alienated in 
society? 
 
-Are there 
turning points in 
our lives that 
change us 
forever? 
 
 

least 2 important details from the 
sources that support that argument 
Part 2- Write an argument 
supporting or opposing Title IX. Be 
sure to use valid reasoning and 
relevant and sufficient facts, details, 
and information from the texts and 
video. 
Project:  
Create an informational website 
(Google Sites) or slideshow (Google 
Slides) depicting a modern instance 
of inequality.  
1. Analyze historic instances through 
the reading of American 
Foundational documents, such as 
the Declaration of Independence, 
Bill of Rights, and Letter from 
Birmingham Jail.   
2. Choose a modern instance of 
inequality, for example, gay 
marriage, student rights, 
immigration, women’s rights etc. 3. 
Create an informational 
website/slideshow.  
-Membean quizzes/tests 
-Teacher created quizzes/tests 
-NewselaPro quizzes/writing tasks 
- Essays 
-Quizzes/Tests 
-Discussion  
-peer review 
-Self assessments 
-Oral presentation 
-Homework 
-Exit Tickets 

-Commonlit.org (resource for teacher-selected 
articles) 
-ReadWorks.org (resource for teacher-selected 
articles) 
-Tweentribune.com (resource for teachers to 
make student profiles 
-Title IX: 40 Years and Counting (article) 
-Title IX Levels the Playing Field for Girls, But 
What About the Boys? (article) 
 
Videos: 
-Specific clips from Of Mice and Men - 1992 - 
Director: Gary Sinise 
-Title IX at 40  
 

L.9-10.3. A                
SL.9-10.3. 
RI.9-10.4          
RL.9-10.4               
W.9-10.5                           
L.9-10.4.A-D             
SL.9-10.4.  
RI.9-10.5                                          
W.9-10.6                          
L.9-10.5.A,B              
SL.9-10.5. 
RI.9-10.6                                          
W.9-10.7                          
L.9-10.6.                     
SL.9-10.6. 
RI.9-10.7                                          
W.9-10.8 
RI.9-10.8                                          
W.9-10.9 
RI.9-10.9                                          
W.9-10.10 
RI.9-10.10 

 

 



English II 

Unit 1: 5 Weeks 

Immigration 

Essential 
Questions 

Assessments/Performance 
Tasks/Projects 

Resources Accommodations/Modification
s for ELL/At Risk/Special Needs 

 

Standards 

- Why do people 
emigrate? 
 
Why do people 
immigrate? 
 
What obstacles 
do immigrants 
face on their 
journey? 
 
How do 
immigrants 
adapt to life in a 
new land? 
  
 
 

-STAR 360 
-Benchmark: LinkIt Form A  
Reading/Writing:  
Literary Analysis: 
1. Write a comparative analysis 
between two of the texts read in 
class in which you identify a theme 
from each text and analyze how the 
author uses the characters and 
events to develop each theme. Be 
sure to include specific details from 
both texts and cite evidence to 
explain how each theme is 
developed.  
2. Write a comparative character 
analysis between two of the texts 
read in class in which you compare 
and contrast the main characters’ 
journeys and experiences in 
immigration and assimilation. 
Consider each character's struggles, 
triumphs, and how their 
immigration experiences have 
changed or influenced them. 
 
Narrative Task: Having read several 
memoirs, write your own personal 
narrative explaining your decision to 
come to BCIT. Consider the factors 
that contributed to your decision as 
well as any challenges or obstacles 

Selected Texts:  
Extended Texts: 
“A View from the Bridge” (A. Miller) - 
Drama/Play 
When I Was Puerto Rican (E. Santiago) - Memoir 
Breath, Eyes, Memory (E. Danticat) - Memoir 
How the Garcia Girls Lost Their Accents (J. 
Alvarez) - Novel 
My Antonia  (Willa Cather )- Novel 
The Joy Luck Club (A. Tan) - Novel 
A Tree Grows in Brooklyn  (B. Smith) - Novel 
 
Short Stories: 
Excerpt from Angela’s Ashes (F. McCourt) 
“Liberty” (J. Alvarez) 
“The Good Deed” (P. Buck) 
“Rules of the Game” (A. Tan) 
Excerpt from “Snow Falling on Cedars” (D. 
Guterson) 
“The Uprooting of a Japanese-American Family” 
(Y. Uchida) 
“Walk to  the Jetty” - Jamaica Kincaid 
 
Poetry: 
“Push and Pull” (J. Myers) 
“Immigrants in Our Own Land” (J. Baca) 
“The New Colossus” (E. Lazarus) 
“My Mother’s Kitchen” (C. Hardi) 
“The Immigrants” (M. Atwood) 
“I Am Not One of Those Who Left the Land” (A. 
Akhmatova) 

-Adapted texts 
-Personal dictionaries 
-Grammerly 
-Bilingual dictionaries 
-Learning Ally 
-NewsleaPro 
-Graphic novels 
-Small group instruction 
-Leveled vocabulary via 
Membean 
-IXL Language 
-Graphic organizers 

 

RL. 9-10.1               
RI. 9-10.1                    
W.9-10.2 A- F                  
SL.9-10.1. A-D             
L.9-10.1. A,B 
RL. 9-10.2               
RI. 9-10.2                    
W.9-10.3                          
SL.9-10.2                      
L.9-10.2. A-C 
RL. 9-10.3               
RI. 9-10.3                    
W. 9-10.4                         
SL.9-10.3                      
L.9-10.3. A 
RL. 9-10.4               
RI. 9-10.4                    
W. 9-10.5                         
SL.9-10.4                      
L.9-10.4. A-D 
RL. 9-10.6               
RI. 9-10.6                    
W. 9-10.6                         
SL.9-10.6                      
L.9-10.5. A,B 
RL.9-10.9                
RI.9-10.9                     
W. 9-10.7                                                                
L.9-10.6 



you faced in coming to BCIT. Explain 
how attending BCIT has impacted or 
influenced you and your future. 
 
Research Task: Consider the history 
of your shop. Research how a 
specific individual from another 
country influenced or contributed to 
the shop’s/industry’s success in 
America. 
 
Research Paper: Write one research 
paper (3-5 pages in length).  
Teachers can choose to incorporate 
the research paper writing process 
into any one of the four units.  The 
writing process should be as follows: 
Topic Selection, Background 
Research, Thesis Statement, Formal 
Outline, Works Cited List, Rough 
Draft, Revise/Edit, Final Draft. 
-Membean quizzes/tests 
-Teacher created quizzes/tests 
-NewselaPro quizzes/writing tasks 
- Essays 
-Quizzes/Tests 
-Discussion  
-Peer review 
-Self assessments 
-Oral presentation 
-Homework 
-Exit Tickets 
-Homework 
-Journals 
-Oral presentations 
-Collaborative learning 

Angel Island poetry 
 
Multimedia:  
“The Dream is Now” documentary  
“The Namesake” film 
Clips from “The Joy Luck Club” film 
Shut the Door Speech 
https://www.commonlit.org/texts/shut-the-
door-speech 
The Rush of Immigrants (Common Lit) 
https://www.commonlit.org/texts/the-rush-of-
immigrants  
“Discovering Angel Island: The Story Behind the 
Poems” documentary 
https://www.youtube.com/watch?v=f_EQY-
0ThOM 
Scholastic “Immigration Stories of Yesterday and 
Today” 
http://teacher.scholastic.com/activities/immigra
tion/ 

RL.9-10.10              
RI.9-10.10                   
W.9-10.8                                         
                                                                      
W.9-10.9                                                     
W.9-10.10   

 

 



English II 

Unit 2: 5 Weeks 

Cultural Perspectives 

Essential 
Questions 

Assessments/Performance 
Tasks/Projects 

Resources Accommodations/Modification
s for ELL/At Risk/Special Needs 

 

Standards 

- What is 
culture? 
 
-Does culture 
influence us, or 
do we influence 
culture? 
 
-How do the 
beliefs and 
values of a 
diverse culture 
affect 
individuals and 
society? 
 
-How does 
culture 
influence 
literature? 
How do writers 
portray culture? 
 
  
 
 

Reading/Writing: 
-Narrative Writing Task Options: 
1. Using one of the short texts we 
studied in class, write a continuation 
of the story.  Be sure to use 
narrative techniques like pacing, 
vivid description, dialogue, and 
characterization. (focus on 
maintaining the original point of 
view) 
2. Using one of the texts we studied 
in class, write a narrative story that 
describes the major events in the 
passage from the perspective of a 
different character. Be sure to use 
character techniques like pacing, 
vivid description, dialogue, and 
characterization. 
Research Project and Presentation  
World Cultures Project:  Students 
will research a particular culture and 
present information to the class.  
(Possible Guide/Ideas: 
http://www.op97.org/jparratore/do
cuments/WorldCultureProject.pdf 
Research Paper - 3-5 pages -  
In the English II Regular Ed 
Curriculum, the students are to 
write one research paper (3-5 pages 
in length).  Teachers can choose to 
incorporate the research paper 

Selected Texts:  
-  
Culture of India: 
-”The Cabuliwallah” - Rabindranath Tagore 
-”Like the Sun” - R.K. Narayan 
-”Games at Twilight” - Anita Desai 
 
Culture of Russia: 
-”The Bridegroom” - Alexander Pushkin 
-”A Problem” - Chekhov 
-”Rothschild’s Fiddle” - Chekhov 
 
Culture of Ireland: 
-”from My Left Foot” - Christy Brown (non-
fiction) 
-”My Left Foot” - movie version 
 
Culture of South America: 
-”A Glass of Milk” - Rojas (in “purple” senior 
textbook) 
-”Woman’s Work”  -  Julia  Alvarez 
- “Uncle Marcos”  - Isabel Allende 
- “Rocking”  -  Gabriela Mistral 
 
Culture of England: 
-”The Open Window” - Saki (H.H. Munro) 
- Sonnet #  - William Shakespeare  
 
Culture of Mexico: 
-”Street of the Cañon”- Niggli (in “purple” senior 
textbook) 

-Adapted texts 
-Personal dictionaries 
-Grammerly 
-Bilingual dictionaries 
-Learning Ally 
-NewsleaPro 
-Graphic novels 
-Small group instruction 
-Leveled vocabulary via 
Membean 
-IXL Language 
-Graphic organizers 

 

 
RL.9-10.1        
RI.9-10.1 
W.9-10.1 
SL.9-10. 
L.9-10.1 
RL.9-10.2 
RI.9-10.2 
W.9-10.2 
SL.9-10.2 
L.9-10.2 
RL.9-10.3 
RI.9-10.3 
W.9-10.3 
SL.9-10.3 
L.9-10.3 
RL.9-10.4 
RI.9-10.4 
W.9-10.4 
SL.9-10.4 
L.9-10.4 
RL.9-10.5 
RI.9-10.5 
W.9-10.5 
SL.9-10.5 
L.9-10.5 
RL.9-10.6 
RI.9-10.6 
W.9-10.6 
SL.9-10.6 
L.9-10.6 



writing process into any one of the 
four units.  The writing process 
should be as follows: Topic 
Selection, Background Research, 
Thesis Statement, Formal Outline, 
Works Cited List, Rough Draft, 
Revise/Edit, Final Draft. 
-Membean quizzes/tests 
-Teacher created quizzes/tests 
-NewselaPro quizzes/writing tasks 
- Essays 
-Quizzes/Tests 
-Discussion  
-peer review 
-Self assessments 
-Oral presentation 
-Homework 
-Exit Tickets 

- “The Street”  -  Octavio Paz 
 
Non-Fiction/Informational Text: 
Newsela - Utilize Newsela for text sets based on 
countries and cultures. Read/Analyze/Answer 
Questions Provided by Newsela 
Basic Research - utilize the internet to research 
the culture and/or author of the text  

RL.9-10.7 
RI.9-10.9 
W.9-10.10 
RL.9-10.9        
RI.9-10.10 
RL.9-10.10 

 

English II 

Unit 3:  4 Weeks 

Human Rights 

Essential 
Questions 

Assessments/Performance 
Tasks/Projects 

Resources Accommodations/Modification
s for ELL/At Risk/Special Needs 

 

Standards 

- What causes 
man’s 
inhumanity to 
man? 
 
-Am I my 
brother’s 
keeper? 
 
-What is worth 
dying for? 
 

Reading/Writing: 
-Literary Analysis: 
1. Write a character analysis in 
which you trace and analyze how a 
complex character develops or 
changes over the course of the text. 
Consider how the character may 
interact with other characters 
and/or advance the plot or theme. 
Use evidence from the text to 
support and explain your response. 

Selected Texts:  
Extended Text : 
Night - E. Wiesel 
I Am Malala - M. Yousafzai 
 
Short Texts: 
“The Man in the Well” - Ira Sher 
Personal Histories - US Memorial Holocaust 
Museum 
“Suzy and Leah” - Jane Yolen 
(http://blramiddleschool.weebly.com/uploads/1
/4/9/1/14916166/suzy_and_leah.pdf) 

-Adapted texts 
-Personal dictionaries 
-Grammerly 
-Bilingual dictionaries 
-Learning Ally 
-NewsleaPro 
-Graphic novels 
-Small group instruction 
-Leveled vocabulary via 
Membean 
-IXL Language 
-Graphic organizers 

RL.9-10.1 
RI.9-10.1 
W.9-10.1 
SL.9-10.1 
L.9-10.1 
RL.9-10.2 
RI.9-10.2 
W.9-10.2 
SL.9-10.2 
L.9-10.2 
RL.9-10.3 
RI.9-10.3 



-To what rights 
are all humans 
entitled? 
  
 
 

2.Similar to what students will come 
across in their standardized testing, 
the following prompts can be used 
and modeled with a variety of texts 
used in the classroom:  
a. What was the author’s purpose 
for writing ___________?  How does 
the author use symbolism and tone 
to advance his/her purpose? 
b. Write an essay in which you 
analyze the different approaches 
two authors take to develop their 
characters. In your essay, be sure to 
discuss how each author makes use 
of such elements as:  the main 
characters’ interactions with other 
characters, the presentation of the 
main characters’ thoughts, the 
strong feelings each character 
experiences at the end of each 
passage. 
c. Write an essay in which you 
identify a theme that is similar in 
both passages/texts and analyze 
how each author uses the 
characters, events and settings in 
the passages/texts to develop the 
theme. 
-Research Task: 
Research a modern day human 
rights violation anywhere in the 
world and write an informational 
research paper about the violation 
and the group of people who are 
affected by the violation. 
 
Research Paper - 3-5 pages -  
In the English II Regular Ed 
Curriculum, the students are to 
write one research paper (3-5 pages 

A White Girl Looks at Race - Lesson Plan with 
three short stories by Susan O’Halloran - 
http://racebridgesstudio.com/wp-
content/uploads/AWhiteGirlLooksAtRace.pdf 
“Refugee in America” (poem) - L. Hughes 
“Dream Variations” (poem) - L. Hughes 
“Swing Low, Sweet Chariot”  & “Go Down 
Moses” - Spirituals 
“Antojos” - J. Alvarez 
Roosevelt’s “Four Freedoms” speech 
 
Nonfiction/Informational Texts: 
Excerpt from “Dust Tracks on a Road” - Z. 
Hurston 
Declaration of Human Rights 
Research for Background Knowledge - The 
United Nations (Who they are/What they do) 
 
Other Texts: 
Playing with Fire by Tess Gerritsen (only 
‘Lorenzo’ excerpts) 
 
Multimedia Supplements: 
Film Schindler’s List (Red Coat Clip)  
Film Sometimes in April  
Film Hotel Rwanda 
Video Clip:  The Story of Human Rights - 
Humanrights.com 
http://www.youthforhumanrights.org/what-are-
human-rights.htm 
Documentary: Elie Wiesel/Oprah Interview at 
Auschwitz  
            
https://www.youtube.com/watch?v=4IJ4mpCDV
pE   
 

 W.9-10.3 
SL.9-10.3 
L.9-10.3 
RL.9-10.4 
RI.9-10.4 
W.9-10.4 
SL.9-10.4 
L.9-10.4 
RL.9-10.6 
RI.9-10.5 
W.9-10.5 
SL.9-10.6 
L.9-10.5 
RL.9-10.10 
RI.9-10.6 
W.9-10.6 
L.9-10.6 
RI.9-10.7         
W.9-10.7                   
RI.9-10.8        
W.9-10.8         
RI.9-10.9          
W.9-10.9        
RI.9-10.10        
W.9-10.10 



in length).  Teachers can choose to 
incorporate the research paper 
writing process into any one of the 
four units.  The writing process 
should be as follows: Topic 
Selection, Background Research, 
Thesis Statement, Formal Outline, 
Works Cited List, Rough Draft, 
Revise/Edit, Final Draft. 
 
-Membean quizzes/tests 
-Teacher created quizzes/tests 
-NewselaPro quizzes/writing tasks 
- Essays 
-Quizzes/Tests 
-Discussion  
-Peer review 
-Self assessments 
Journals 
Collaborative learning 
-Oral presentation 
-Homework 
-Exit Tickets 

 

English II 

Unit 4: 4 Weeks 

“Triumph of the Spirit” 

Essential 
Questions 

Assessments/Performance 
Tasks/Projects 

Resources Accommodations/Modification
s for ELL/At Risk/Special Needs 

 

Standards 

- What makes 
the human spirit 
endure?  
 
-What does it 
mean to be 
triumphant?  

-STAR 360 
-Benchmark: LinkIt Form B  
-Reading/Writing Tasks:  
    -Textual analysis 
    -Objective summary 

Selected Texts:  
Non-Fiction/Informational Text:  
-Newsela - Utilize Newsela for text sets based on 
individuals who have experienced and overcome 
adversity. Read/Analyze/Answer Questions 
Provided by Newsela  

-Adapted texts 
-Personal dictionaries 
-Grammerly 
-Bilingual dictionaries 
-Learning Ally 
-NewsleaPro 
-Graphic novels 

RL.9-10.1 
RI.9-10.1
     
W.9-10.1(A-F) 
SL.9-10.1(A-D)  
L.9-10.1.A,B 
RL.9-10.2 



 
-What is 
success?  
 
-What factors 
influence 
society’s notion 
of success? 
 
 

-Explanatory or argumentative essay 
addressing an essential question or 
theme from a reading 
 -Group discussions  
 -Self-reflection/relate themes and 
“big ideas” personally 
-Develop questions and answers 
arising from the readings 
-Grammar review, development, 
and application in formal writing 
and speech 
 -Vocabulary recognition, analysis, 
and integration in writing and 
speaking 
-Membean quizzes/tests 
-Teacher created quizzes/tests 
-NewselaPro quizzes/writing tasks 
- Essays 
-Quizzes/Tests 
-Discussion  
-peer review 
-Self assessments 
-Oral presentation 
-Homework 
-Exit Tickets 

-TED Talks - Utilize TED Talks for examples of 
inspirational stories of contemporary people.  
-This I Believe - Utilize This I Believe selections 
for personal beliefs through the twentieth and 
twenty-first century.  
-Basic Research - Utilize the internet to research 
examples of individual, community, and/or 
national examples of tenacity and triumph.  
 
Short Texts - REGULAR ED:  
 ** “Keep Memory Alive” - Elie Wiesel  
“Glory and Hope” - Nelson Mandela  
** “Nobel Prize Speech” -Martin Luther King  
“Still I Rise” - Maya Angelou  
“Just Lather, That’s All” - Hernando Tellez “ 
Self Reliance” excerpt - Ralph Waldo Emerson “ 
Like the Sun” - R. K. Narayan  
“I Hear America Singing” - Walt Whitman  
 
Multimedia Supplements Movie:  
A Long Walk to Freedom - Triumph  
Documentary: Eli Wiesel/Oprah Interview at 
Auschwitz - Human Rights and/or Triumph of the 
Spirit 

-Small group instruction 
-Leveled vocabulary via 
Membean 
-IXL Language 
-Graphic organizers 

 

RI.9-10.2 
W.9-10.2 
SL.9-10.2 
L.9-10.2.A,B,C 
RL.9-10.3 
RI.9-10.3 
W.9-10.3 
SL.9-10.3 
L.9-10.3A 
RL.9-10.4 
RI.9-10.4 
W.9-10.4 
SL.9-10.4 
L.9-10.4(A-D) 
RL.9-10.5 
RI.9-10.5 
W.9-10.5 
SL.9-10.5 
L.9-10.5A,B  
RL.9-10.6 
RI.9-10.6 
W.9-10.6 
SL.9-10.6 
L.9-10.6 
RL.9-10.9 
RI.9-10.9 
W.9-10.7  
RL.9-10.10 
RI.9-10.10 
W.9-10.8 

 

 

 

 

 



English II 

Unit 5: 18 Weeks 

Vocabulary 

Essential 
Questions 

Assessments/Performance 
Tasks/Projects 

Resources Accommodations/Modification
s for ELL/At Risk/Special Needs 

 

Standards 

-How do I figure 
out a word I do 
not know? 
 
-How can a 
strong 
vocabulary 
develop me self-
worth? 
 
-Why is it 
important to 
continually 
develop a 
personal 
vocabulary? 

-Membean training (45 mins p/wk) 
Membean quizzes/tests 
- Essays 
-Quizzes/Tests 
-Discussion  
- Classroom discussion 
-Review sessions 
-Frayer model graphic organizers 
 

-Membean.com 
-Vocabulary from readings 
-Frayer boxes 
-Personal dictionaries 
 

-Adapted texts 
-Personal dictionaries 
-Bilingual dictionaries 
-Small group instruction 
-Leveled vocabulary via -
Membean 
 

L.11-12.1 
L.11-12.2 
L.11-12.3 
L.11.12.4 
L.11-12.5 
L.11-12.6. 
 

 

 

 

 

 

 

 

 

 



English III 

Unit 1: 5 Weeks 

The American Dream 

Essential 
Questions 

Assessments/Performance 
Tasks/Projects 

Resources Accommodations/Modifications 
for ELL/At Risk/Special Needs 

Standards 

-What is the 
American 
Dream? 
 
-Has the 
American 
Dream 
changed?  
 
-Is the American 
Dream still 
relevant? 
 
-How has social 
media and 
society affected 
the American 
Dream? 
 
-What is an 
argumentative 
essay? 
 
-How does one 
organize and 
structure an 
argumentative 
essay? 
 
-How do readers 
analyze text and 
use evidence in 

-STAR 360 
-Benchmark: LinkIt Form A  
-Reading/Writing Tasks:  
Performance Task: Argumentative 
Essay - Based on teacher’s selection 
You have read “[Title]” by [author], 
“[Title]” by [author], and “[Title]” by 
[author] in our unit about the 
American Dream. You will write an 
argumentative essay disputing your 
views on the importance of the 
American dream today. Do you 
believe that the American Dream 
still exists and, if so, how has the 
meaning of the American Dream 
changed? You may use the texts as 
well as contemporary visuals, media, 
and artwork to argue your point of 
view. 
-Membean quizzes/tests 
-Teacher created quizzes/tests 
-NewselaPro quizzes/writing tasks 
- Reading and analyzing texts 
-Journals (daily writing, reader 
response, etc.) 
-Grammar and vocabulary exercises, 
-Quizzes, tests 
-Large and small group discussions 
-Self-evaluations  
-Peer editing sessions 
-Questions for analysis and 
discussions 

Selected Texts:  
Novels/Plays 
**A Raisin in the Sun (Lorraine Hansberry) 

http://www.napavalley.edu/
people/LYanover/Documents
/English%20123%20Lorraine
%20Hansberry%20A%20Raisi
n%20in%20the%20Sun.pdf 

Commercials/Media of the 1950s + The 
American Dream 

i.e. 
https://www.youtube.com/watch?v=m7t9
YlMxWoE 

Our Town (Thornton Wilder) 
Black Boy (Richard Wright) Excerpts 
The Great Gatsby (F. Scott 

Fitzgerald) end of Chapter 3 “Party Scene” 
 
Short Stories 
“Big Black Good Man” (Richard Wright) 
“Feet Live Their Own Life” (Langston 
Hughes) 
http://www.worldcat.org/wcpa/servlet/DC
ARead?standardNo=0826213707&standard
NoType=1&excerpt=true 
 
Poetry 
**“Harlem” (A Dream Deferred)  (Langston 
Hughes) 

-Adapted texts 
-Personal dictionaries 
-Grammerly 
-Bilingual dictionaries 
-Learning Ally 
-NewsleaPro 
-Graphic novels 
-Small group instruction 
-Leveled vocabulary via 
Membean 
-IXL Language 
-Graphic organizers 

 

   RL.11-12.1          
RI.11-12.1           
W.11-12.2. A-F          
SL.11-12.1. A-D           
L.11-12.1. A 
RL.11-12.2          
RI.11-12.2           
W.11-12.3                  
SL.11-12.2                   
L.11-12.2. A,B 
RL.11-12.3          
RI.11-12.3           
W.11-12.4                  
SL.11-12.3                   
L.11-12.3. A 
RL.11-12.4          
RI.11-12.4           
W.11-12.5                  
SL.11-12.4                   
L.11-12.5. A,B 
RL.11-12.6          
RI.11-12.6           
W.11-12.7                  
SL.11-12.6                   
L.11-12.6 
RL.11-12.9                                      
W.11-12.8 
RL.11-12.10                                    
W.11-12.9                                                
W.11-12.10            
 

http://www.napavalley.edu/people/LYanover/Documents/English%20123%20Lorraine%20Hansberry%20A%20Raisin%20in%20the%20Sun.pdf
http://www.napavalley.edu/people/LYanover/Documents/English%20123%20Lorraine%20Hansberry%20A%20Raisin%20in%20the%20Sun.pdf
http://www.napavalley.edu/people/LYanover/Documents/English%20123%20Lorraine%20Hansberry%20A%20Raisin%20in%20the%20Sun.pdf
http://www.napavalley.edu/people/LYanover/Documents/English%20123%20Lorraine%20Hansberry%20A%20Raisin%20in%20the%20Sun.pdf
http://www.napavalley.edu/people/LYanover/Documents/English%20123%20Lorraine%20Hansberry%20A%20Raisin%20in%20the%20Sun.pdf
https://www.youtube.com/watch?v=m7t9YlMxWoE
https://www.youtube.com/watch?v=m7t9YlMxWoE
http://www.worldcat.org/wcpa/servlet/DCARead?standardNo=0826213707&standardNoType=1&excerpt=true
http://www.worldcat.org/wcpa/servlet/DCARead?standardNo=0826213707&standardNoType=1&excerpt=true
http://www.worldcat.org/wcpa/servlet/DCARead?standardNo=0826213707&standardNoType=1&excerpt=true
http://www.worldcat.org/wcpa/servlet/DCARead?standardNo=0826213707&standardNoType=1&excerpt=true


inferences and 
for uncertain 
matters? 
 
-How do readers 
reflect ideas 
presented in 
historical and 
literary texts? 
 
 
 

-Tests/Projects 
-Homework 
 
 

https://www.poetryfoundation.org/poems
/46548/harlem 
“Dream Boogie”  (Langston Hughes) 
https://www.poemhunter.com/best-
poems/langston-hughes/dream-boogie/ 
“I Hear America Singing” (Walt Whitman) 
https://www.poets.org/poetsorg/poem/i-
hear-america-singing 
“I, Too, Sing America” (Langston Hughes) 
https://www.poetryfoundation.org/poems
/47558/i-too 
“America” (Claude McKay)  
https://www.poetryfoundation.org/poems
/44691/america-56d223e1ac025 
“next to of course god america i” (e.e. 
cummings) 
http://www.thehazeleyacademy.com/wp-
content/uploads/2014/05/next_to_of_cour
se_god_america_i.pdf 
 
Foundational Documents 
Bill of Rights - Constitution 
https://www.constitutionfacts.com/conten
t/constitution/files/constitution_billofrights
.pdf 
Patrick Henry’s speech to the Second 
Virginia Convention 
http://www.history.org/almanack/life/polit
ics/giveme.cfm 
Declaration of Independence 
http://www.constitution.org/us_doi.pdf 
 
Non-Fiction 
“The Right to Fail” by William Zinsser 
(Essay) 

https://www.poetryfoundation.org/poems/46548/harlem
https://www.poetryfoundation.org/poems/46548/harlem
https://www.poemhunter.com/best-poems/langston-hughes/dream-boogie/
https://www.poemhunter.com/best-poems/langston-hughes/dream-boogie/
https://www.poets.org/poetsorg/poem/i-hear-america-singing
https://www.poets.org/poetsorg/poem/i-hear-america-singing
https://www.poetryfoundation.org/poems/47558/i-too
https://www.poetryfoundation.org/poems/47558/i-too
https://www.poetryfoundation.org/poems/44691/america-56d223e1ac025
https://www.poetryfoundation.org/poems/44691/america-56d223e1ac025
http://www.thehazeleyacademy.com/wp-content/uploads/2014/05/next_to_of_course_god_america_i.pdf
http://www.thehazeleyacademy.com/wp-content/uploads/2014/05/next_to_of_course_god_america_i.pdf
http://www.thehazeleyacademy.com/wp-content/uploads/2014/05/next_to_of_course_god_america_i.pdf
https://www.constitutionfacts.com/content/constitution/files/constitution_billofrights.pdf
https://www.constitutionfacts.com/content/constitution/files/constitution_billofrights.pdf
https://www.constitutionfacts.com/content/constitution/files/constitution_billofrights.pdf
http://www.history.org/almanack/life/politics/giveme.cfm
http://www.history.org/almanack/life/politics/giveme.cfm
http://www.constitution.org/us_doi.pdf


https://www.ousd.org/cms/lib07/CA01001
176/Centricity/Domain/186/11-
12_Expository_writing.pdf 
 
“Top 20% of Americans Hoard the 
American Dream” - Interview Steve Inskeep  
http://www.npr.org/2017/05/31/53084366
5/top-20-percent-of-americans-hoard-the-
american-dream 
 

 

 

 

English III 

Unit 2: 5-6 Weeks 

The American Identity 

Essential 
Questions 

Assessments/Performance 
Tasks/Projects 

Resources Accommodations/Modifications 
for ELL/At Risk/Special Needs 

Standards 

- What is the 
American 
Identity? 
 
-How does 
social media 
affect our 
personalities 
online and in 
the real world? 
 
-Do people fit in 
the tradition 
views of 
American 
Identity? 

-Reading/Writing: 
Performance Task: 
Narrative/Explanatory 
You have read “[Title]” by [author], 
“[Title]” by [author], and “[Title]” by 
[author] in our Unit about the 
American Identity. You will write a 
narrative essay that discusses who 
you are as an American. Do you feel 
you fit in the American Identity? It 
may be fictional or your own 
personal experience. You may use 
the texts read in this unit to inspire 
and focus your essay.   
-Reading and analyzing texts 

Selected Texts:  
 Novels/Plays (teacher can choose excerpts)  
The Crucible (Arthur Miller) parallel with 
McCarthyism (clips from Invasion of the Body 
Snatchers) 
Passing (Nella Larsen) excerpts 
http://nationalhumanitiescenter.org/pds/maai
3/segregation/text6/lar 
senpassing.pdf 
The Bell Jar (Sylvia Plath) 
http://letters.to.stephanie.gportal.hu/portal/le
tters.to.stephanie/upload/745843_1406744742
_07068.pdf 
Tortilla Flat (John Steinbeck) excerpts 
Travels With Charley (John Steinbeck) excerpts  

-Adapted texts 
-Personal dictionaries 
-Grammerly 
-Bilingual dictionaries 
-Learning Ally 
-NewsleaPro 
-Graphic novels 
-Small group instruction 
-Leveled vocabulary via 
Membean 
-IXL Language 
-Graphic organizers 

 

RL.11-12.1             
RI.11-12.1            
W.11-12.1. A-E            
SL.11-12.1. A-D            
L.11-12.1. A 
RL.11-12.2             
RI.11-12.2            
W.11-12.4                    
SL.11-12.2                    
L.11-12.2. A,B 
RL.11-12.3             
RI.11-12.3            
W.11-12.5                    
SL.11-12.3                    
L.11-12.3. A 

https://www.ousd.org/cms/lib07/CA01001176/Centricity/Domain/186/11-12_Expository_writing.pdf
https://www.ousd.org/cms/lib07/CA01001176/Centricity/Domain/186/11-12_Expository_writing.pdf
https://www.ousd.org/cms/lib07/CA01001176/Centricity/Domain/186/11-12_Expository_writing.pdf
http://www.npr.org/2017/05/31/530843665/top-20-percent-of-americans-hoard-the-american-dream
http://www.npr.org/2017/05/31/530843665/top-20-percent-of-americans-hoard-the-american-dream
http://www.npr.org/2017/05/31/530843665/top-20-percent-of-americans-hoard-the-american-dream
http://nationalhumanitiescenter.org/pds/maai3/segregation/text6/larsenpassing.pdf
http://nationalhumanitiescenter.org/pds/maai3/segregation/text6/larsenpassing.pdf
http://nationalhumanitiescenter.org/pds/maai3/segregation/text6/larsenpassing.pdf
http://letters.to.stephanie.gportal.hu/portal/letters.to.stephanie/upload/745843_1406744742_07068.pdf
http://letters.to.stephanie.gportal.hu/portal/letters.to.stephanie/upload/745843_1406744742_07068.pdf
http://letters.to.stephanie.gportal.hu/portal/letters.to.stephanie/upload/745843_1406744742_07068.pdf


 
-How has the 
American 
Identity shaped 
our society and 
culture? 
 
-How Is the 
American 
Identity 
different in 
present day? 
 
-What is a 
narrative essay? 
 
-How does one 
use plot 
structure, 
figurative 
language, and 
dialogue in a 
narrative essay?  
 
-How do writers 
use dialogue 
and figurative 
language to 
create 
characterization
, setting, and 
conflict in the 
narrative? 

-Journals (daily writing, reader 
response, etc.) 
-Grammar and vocabulary exercises, 
quizzes, tests 
-Large and small group discussions 
-Self-evaluations  
-Peer editing sessions 
-Questions for analysis and 
discussions 
-Quizzes, tests, projects 
-Homework 
-Membean quizzes/tests 
-Teacher created quizzes/tests 
-NewselaPro quizzes/writing tasks 
 

http://www.travel-
studies.com/sites/default/files/Steinbeck_Trav
els_ 
With_Charley.pdf 
 
Short Stories 
“The Story of an Hour” (Kate Chopin) 
https://my.hrw.com/support/hos/hostpdf/host
_text_219.pdf 
“Red Dress”  (Alice Munro) 
https://ccbgrade9.wikispaces.com/file/view/A+
Red+Dress+-+Alice+ 
Munro.pdf 
 
Poetry 
Leaves of Grass “Song of Myself” (Walt 
Whitman) 
http://whitmanarchive.org/published/LG/1881
/poems/27 
Paul Laurence Dunbar “We Wear the Mask”  
http://nationalhumanitiescenter.org/pds/maai
2/identity/text3/dunbar. 
pdf 
 
Foundational Documents 
Lincoln’s Gettysburg Address 
https://www.loc.gov/teachers/newsevents/eve
nts/lincoln/pdf/gettysb 
urg.pdf 
 

RL.11-12.4             
RI.11-12.4            
W.11-12.6                    
SL.11-12.4                    
L.11-12.4. A-D 
RL.11-12.6             
RI.11-12.5            
W.11-12.7                    
SL.11-12.5                    
L.11-12.5. A,B 
RL.11-12.10           
RI.11-12.6            
W.11-12.8                    
SL.11-12.6                    
L.11-12.6 
RI.11-12.7             
W.11-12.9 
                              
RI.11-12.8             
W.11-12.10                    
RI.11-12.9                         
RI.11-12.10 
 

 

 

 

 

http://www.travel-studies.com/sites/default/files/Steinbeck_Travels_With_Charley.pdf
http://www.travel-studies.com/sites/default/files/Steinbeck_Travels_With_Charley.pdf
http://www.travel-studies.com/sites/default/files/Steinbeck_Travels_With_Charley.pdf
http://www.travel-studies.com/sites/default/files/Steinbeck_Travels_With_Charley.pdf
https://my.hrw.com/support/hos/hostpdf/host_text_219.pdf
https://my.hrw.com/support/hos/hostpdf/host_text_219.pdf
https://ccbgrade9.wikispaces.com/file/view/A+Red+Dress+-+Alice+Munro.pdf
https://ccbgrade9.wikispaces.com/file/view/A+Red+Dress+-+Alice+Munro.pdf
https://ccbgrade9.wikispaces.com/file/view/A+Red+Dress+-+Alice+Munro.pdf
http://whitmanarchive.org/published/LG/1881/poems/27
http://whitmanarchive.org/published/LG/1881/poems/27
http://nationalhumanitiescenter.org/pds/maai2/identity/text3/dunbar.pdf
http://nationalhumanitiescenter.org/pds/maai2/identity/text3/dunbar.pdf
http://nationalhumanitiescenter.org/pds/maai2/identity/text3/dunbar.pdf
https://www.loc.gov/teachers/newsevents/events/lincoln/pdf/gettysburg.pdf
https://www.loc.gov/teachers/newsevents/events/lincoln/pdf/gettysburg.pdf
https://www.loc.gov/teachers/newsevents/events/lincoln/pdf/gettysburg.pdf


English III 

Unit 3:  5 Weeks 

Society v. Individual/Research paper 

Essential 
Questions 

Assessments/Performance 
Tasks/Projects 

Resources Accommodations/Modifications 
for ELL/At Risk/Special Needs 

Standards 

-What is 
society? 
 
-What does it 
mean to rebel? 
 
-What does it 
mean to 
conform? 
-How does 
society dictate 
social norms? 
 
-How does 
social media 
conform or defy 
societal norms? 
 
-When is it right 
to conform to 
society and 
when is it right 
to rebel? 
 
-Why do one do 
research and 
how does one 
implement 
research into 
essay writing? 
 
  

-Reading/Writing:  
 Research Paper: 
You will conduct research based on  
texts read and media used, and 
decide on a topic that connects to 
present day issues. Here are some 
examples: 
Rebellion/Resistance in Music 
Rebellion/Resistance in Science 
Rebellious/Resistant Characters in 
American Literature/Multimedia 
Conformity/Nonconformity in 
Politics 
-Reading and analyzing texts 
-Journals (daily writing, reader 
response, etc.) 
-Grammar and vocabulary exercises, 
quizzes, tests 
-Large and small group discussions 
-Self-evaluations  
-Peer editing sessions 
-Questions for analysis and 
discussions 
-Quizzes, tests, projects 
-Homework 
-Membean quizzes/tests 
-Teacher created quizzes/tests 
-NewselaPro quizzes/writing tasks 
 

Self-selected research materials             
 

-Adapted texts 
-Personal dictionaries 
-Grammerly 
-Bilingual dictionaries 
-Learning Ally 
-NewsleaPro 
-Graphic novels 
-Small group instruction 
-Leveled vocabulary via 
Membean 
-IXL Language 
-Graphic organizers 

 

RL.11-12.1           
RI.11-12.1            
W.11-12.3. A-E           
SL.11-12.1. A-D           
L.11-12.1 
RL.11-12.2           
RI.11-12.2            
W.11-12.4                   
SL.11-12.2                   
L.11-12.2. A,B 
RL.11-12.3           
RI.11-12.3            
W.11-12.5                   
SL.11-12.3                   
L.11-12.3 
RL.11-12.4           
RI.11-12.4            
W.11-12.6                   
SL.11-12.4                   
L.11-12.4. A-D 
RL.11-12.5           
RI.11-12.5            
W.11-12.7                   
SL.11-12.5                   
L.11-12.5. A,B 
RL.11-12.6           
RI.11-12.6            
W.11-12.8                   
SL.11-12.6                   
L.11-12.6 



 
 

RL.11-12.7           
RI.11-12.10          
W.11-12.9 
RL.11-12.9                                        
W.11-12.10 
RL.11-12.10 

 

English III 

Unit 4: 4 Weeks 

Contemporary Voices 

Essential 
Questions 

Assessments/Performance 
Tasks/Projects 

Resources Accommodations/Modifications 
for ELL/At Risk/Special Needs 

Standards 

- What makes 
the human spirit 
endure?  
 
-What does it 
mean to be 
triumphant?  
 
-What is 
success?  
 
-What factors 
influence 
society’s notion 
of success? 
 
 

-STAR 360 
-Benchmark: LinkIt Form B  
-Reading/Writing:  
    -Textual analysis 
    -Objective summary 
    -Explanatory or argumentative 
essay addressing an essential 
question or theme from a reading 
    -Group discussions  
    -Self-reflection/relate themes and 
“big ideas” personally 
    -Develop questions and answers 
arising from the readings 
    -Grammar review, development, 
and application in formal writing 
and speech 
    -Vocabulary recognition, analysis, 
and integration in writing and 
speaking 
-Membean quizzes/tests 
-Teacher created quizzes/tests 
-NewselaPro quizzes/writing tasks 
- Essays 
-Quizzes/Tests 
-Discussion  

Selected Texts:  
Non-Fiction/Informational Text:  
-Newsela - Utilize Newsela for text sets based 
on individuals who have experienced and 
overcome adversity. Read/Analyze/Answer 
Questions Provided by Newsela  
-TED Talks - Utilize TED Talks for examples of 
inspirational stories of contemporary people.  
-This I Believe - Utilize This I Believe selections 
for personal beliefs through the twentieth and 
twenty-first century.  
-Basic Research - Utilize the internet to 
research examples of individual, community, 
and/or national examples of tenacity and 
triumph.  
 
Short Texts - REGULAR ED:  
 ** “Keep Memory Alive” - Elie Wiesel  
“Glory and Hope” - Nelson Mandela  
** “Nobel Prize Speech” -Martin Luther King  
“Still I Rise” - Maya Angelou  
“Just Lather, That’s All” - Hernando Tellez “ 
Self Reliance” excerpt - Ralph Waldo Emerson “ 
Like the Sun” - R. K. Narayan  
“I Hear America Singing” - Walt Whitman  

-Adapted texts 
-Personal dictionaries 
-Grammerly 
-Bilingual dictionaries 
-Learning Ally 
-NewsleaPro 
-Graphic novels 
-Small group instruction 
-Leveled vocabulary via 
Membean 
-IXL Language 
-Graphic organizers 

 

RL.9-10.1 
RI.9-10.1
     
W.9-10.1(A-F) 
SL.9-10.1(A-D)  
L.9-10.1.A,B 
RL.9-10.2 
RI.9-10.2 
W.9-10.2 
SL.9-10.2 
L.9-10.2.A,B,C 
RL.9-10.3 
RI.9-10.3 
W.9-10.3 
SL.9-10.3 
L.9-10.3A 
RL.9-10.4 
RI.9-10.4 
W.9-10.4 
SL.9-10.4 
L.9-10.4(A-D) 
RL.9-10.5 
RI.9-10.5 
W.9-10.5 
SL.9-10.5 



-peer review 
-Self assessments 
-Oral presentation 
-Homework 
-Exit Tickets 

 
Multimedia Supplements Movie:  
A Long Walk to Freedom - Triumph  
Documentary: Eli Wiesel/Oprah Interview at 
Auschwitz - Human Rights and/or Triumph of 
the Spirit 

L.9-10.5A,B  
RL.9-10.6 
RI.9-10.6 
W.9-10.6 
SL.9-10.6 
L.9-10.6 
RL.9-10.9 
RI.9-10.9 
W.9-10.7  
RL.9-10.10 
RI.9-10.10 
W.9-10.8 

 

 

English III 

Unit 5: 18 Weeks 

Vocabulary 

Essential 
Questions 

Assessments/Performance 
Tasks/Projects 

Resources Accommodations/Modifications 
for ELL/At Risk/Special Needs 

Standards 

-How do I figure 
out a word I do 
not know? 
 
-How can a 
strong 
vocabulary 
develop me self-
worth? 
 
-Why is it 
important to 
continually 
develop a 
personal 
vocabulary? 

-Membean training (45 mins p/wk) 
Membean quizzes/tests 
- Essays 
-Quizzes/Tests 
-Discussion  
- Classroom discussion 
-Review sessions 
-Frayer model graphic organizers 
 

-Membean.com 
-Vocabulary from readings 
-Frayer boxes 
-Personal dictionaries 
 

-Adapted texts 
-Personal dictionaries 
-Bilingual dictionaries 
-Small group instruction 
-Leveled vocabulary via 
Membean 
 

L.11-12.1 
L.11-12.2 
L.11-12.3 
L.11.12.4 
L.11-12.5 
L.11-12.6. 
 

 



English IV 

Unit 1: 6 weeks 

Identity 

Essential 
Questions 

Assessments/Performance 
Tasks/Projects 

Resources Accommodations/Modifications 
for ELL/At Risk/Special Needs 

Standards 

- What factors 
shape identity? 
 
-Who am I?  
 
-How do values 
affect your 
understanding 
of the world? 
 
 
 

 -Reading/Writing Tasks:  
•     - “I Believe” Essay 

(expository) 
• Thematic comparison 

analysis (one short story and 
one nonfiction text) 
(expository) 

• Parallel Memoir (narrative) 
-Reading and analyzing texts 
-Journals (daily writing, reader 
response, etc.) 
-Grammar and vocabulary exercises, 
quizzes, tests 
-Large and small group discussions 
-Self-evaluations  
-Peer editing sessions 
-Questions for analysis and 
discussions 
-Quizzes, tests, projects 
-Membean tests/quizzes 
     
 

Texts: 
Novels/Plays (at least one text is required) 
 Death of a Salesman (Miller) 
 Things Fall Apart (Achebe) 
 The Color of Water (McBride) 
 
Short Stories 
**Everyday Use (Alice Walker) 
http://www.dunbarhs.org/ourpages/auto/2013
/8/29/50829982/2%20Everyday%20Use%20Stu
dent%20Text.pdf  
**Desiree’s Baby (Kate Chopin) 
http://msjarrett.weebly.com/desirees-baby-by-
kate-chopin.html  
The Greatest Man in the World (James Thurber)  
http://www.cudaclass.info/enc1102/shortstory
/greatestmantext.pdf 
           The Pose (Anwar Khan)       
                     http://www.wordswithoutborders.
org/article/the-pose/ 
         The Glass of Milk (Manuel Rojas)  
https://www.greatbooks.org/wp-
content/uploads/2016/03/TheGlass 
ofMilk_OER_FINAL.pdf 
 
Poetry 
“What Work Is” (Levine) 
https://www.poetryfoundation.org/poems/521
73/what-work-is 
 
Non-Fiction  

-Adapted texts 
-Personal dictionaries 
-Grammerly 
-Bilingual dictionaries 
-Learning Ally 
-NewsleaPro 
-Graphic novels 
-Small group instruction 
-Leveled vocabulary via 
Membean 
-IXL Language 
-Graphic organizers 

 

RL.11-12.1 
RL.11-12.2 
RL.11-12.3 
RL.11-12.4  
RL.11-12.5 
RL.11-12.6 
RL.11-12.7 
RL.11-12.9 
RL.11-12.10  
W.11-12.2  
W.11-12.3  
W.11-12.4  
W.11-12.5 
W.11-12.6 
W.11-12.10  
SL.11-12.1 
SL.11-12.2 
SL.11-12.3 
SL.11-12.4  
SL.11-12.6   
 L.11-12.1 
L.11-12.2 
 L.11-12.3 
 L.11.12.4 
 L.11-12.5 
 L.11-12.6 
 

http://www.dunbarhs.org/ourpages/auto/2013/8/29/50829982/2%20Everyday%20Use%20Student%20Text.pdf
http://www.dunbarhs.org/ourpages/auto/2013/8/29/50829982/2%20Everyday%20Use%20Student%20Text.pdf
http://www.dunbarhs.org/ourpages/auto/2013/8/29/50829982/2%20Everyday%20Use%20Student%20Text.pdf
http://msjarrett.weebly.com/desirees-baby-by-kate-chopin.html
http://msjarrett.weebly.com/desirees-baby-by-kate-chopin.html
http://www.cudaclass.info/enc1102/shortstory/greatestmantext.pdf
http://www.cudaclass.info/enc1102/shortstory/greatestmantext.pdf
http://www.wordswithoutborders.org/article/the-pose/
http://www.wordswithoutborders.org/article/the-pose/
https://www.greatbooks.org/wp-content/uploads/2016/03/TheGlassofMilk_OER_FINAL.pdf
https://www.greatbooks.org/wp-content/uploads/2016/03/TheGlassofMilk_OER_FINAL.pdf
https://www.greatbooks.org/wp-content/uploads/2016/03/TheGlassofMilk_OER_FINAL.pdf
https://www.poetryfoundation.org/poems/52173/what-work-is
https://www.poetryfoundation.org/poems/52173/what-work-is


**“You’ve Got to Find What You Love” (Steve 
Jobs) 
http://news.stanford.edu/2005/06/14/jobs-
061505/ 
**How It Feels To Be Colored Me“ (Zora Neale 
Hurston) http://www.casa-
arts.org/cms/lib/PA01925203/Centricity/Domai
n/50/Hurston%20How%20it%20Feels%20to%2
0Be%20Colored%20Me.pdf 
**“How to React to Familiar Faces” (Umberto 
Eco)  
https://oxfordkelley.wikispaces.com/file/view/
How+to+React+to+Fa 
miliar+Faces+-+CR+packet.pdf 
Various “I Believe” essays (NPR) 
 http://thisibelieve.org/ 
Harvard Lecture Series (youtube) 
Newsela or NY Times Identity or Gender and 
Identity Articles (some  
examples are listed below) 
a. “Choose Your Own Identity” 
https://www.nytimes.com/2015/12/14/magazi
ne/choose-your-own-identity. 
html 

b. “Identity and Gender” 
https://www.nytimes.com/spotlight/experienc
e-gender-and-identity 

c. Language – not religion or birthplace – 
defines national identity 

https://newsela.com/articles/languages-
identity/id/26466/ 

 

 

 

 

http://news.stanford.edu/2005/06/14/jobs-061505/
http://news.stanford.edu/2005/06/14/jobs-061505/
http://www.casa-arts.org/cms/lib/PA01925203/Centricity/Domain/50/Hurston%20How%20it%20Feels%20to%20Be%20Colored%20Me.pdf
http://www.casa-arts.org/cms/lib/PA01925203/Centricity/Domain/50/Hurston%20How%20it%20Feels%20to%20Be%20Colored%20Me.pdf
http://www.casa-arts.org/cms/lib/PA01925203/Centricity/Domain/50/Hurston%20How%20it%20Feels%20to%20Be%20Colored%20Me.pdf
http://www.casa-arts.org/cms/lib/PA01925203/Centricity/Domain/50/Hurston%20How%20it%20Feels%20to%20Be%20Colored%20Me.pdf
https://oxfordkelley.wikispaces.com/file/view/How+to+React+to+Familiar+Faces+-+CR+packet.pdf
https://oxfordkelley.wikispaces.com/file/view/How+to+React+to+Familiar+Faces+-+CR+packet.pdf
https://oxfordkelley.wikispaces.com/file/view/How+to+React+to+Familiar+Faces+-+CR+packet.pdf
http://thisibelieve.org/
https://www.nytimes.com/2015/12/14/magazine/choose-your-own-identity.html
https://www.nytimes.com/2015/12/14/magazine/choose-your-own-identity.html
https://www.nytimes.com/2015/12/14/magazine/choose-your-own-identity.html
https://www.nytimes.com/spotlight/experience-gender-and-identity
https://www.nytimes.com/spotlight/experience-gender-and-identity
https://newsela.com/articles/languages-identity/id/26466/
https://newsela.com/articles/languages-identity/id/26466/


English IV 

Unit 2: 3 weeks 

Ethics 

Essential 
Questions 

Assessments/Performance 
Tasks/Projects 

Resources Accommodations/Modifications 
for ELL/At Risk/Special Needs 

Standards 

-What is the 
right thing to 
do? 
 
-What is ethics? 
 
-How do ethics 
shape 
humanity? 
 
-How do ethics 
shape our 
choices? 
 
-What factors 
other than 
ethics shape our 
choices? 

 

 

 

-Reading/Writing:  

-Performance/Writing Task: 
 *Socratic Circle 
performance (Speaking and 
Listening standards) 
 *1-page response (one for 
each Socratic Circle they 
participated in) 
 
-“The Enchiridion” group project 
(Students work with a partner to 
interpret assigned philosophical 
sayings of Epictetus on pages 85-106 
of the Ethics textbook. Students 
create and present a visual, ie.ppt, 
presentation of their assigned 
sayings.) Or a similar project 
modeled on the above. 

-Quizzes and written responses 
on various short stories and 
nonfiction read in class. 
-Small group discussions 
-Informal writing 
-Tests, projects 
-Self-Reflection 
-Membean quizzes/tests 

 

    

Short Stories 

“Two Friends” (Maupassant) 

“A Jury of Her Peers” (Glaspell) 

“The Sniper” (O’Flaherty) 
https://www.edco.ie/_fileupload/The%20Sni
per%20-
%20By%20Liam%20O%20Flaherty.pdf 

 “The Problem” (Chekov) 
http://www.eldritchpress.org/ac/jr/136.htm 

Nonfiction 

“The Ethical Dilemma of Forced 
Chemotherapy on a Teen” (Huff Post) 

http://www.huffingtonpost.com/ruth-
macklin/the-ethical-dilemma-of-
fo_b_6457592.html 

“Should You Worry About Being the Next 
Henrietta Lacks?” 

https://www.nytimes.com/2017/04/21/well/
should-you-worry-about-being-the-next-
henrietta-
lacks.html?rref=collection%2Ftimestopic%2F
Ethics&action=click&contentCollection=times
topics&region=stream&module=stream_unit

-Adapted texts 
-Personal dictionaries 
-Grammerly 
-Bilingual dictionaries 
-Learning Ally 
-NewsleaPro 
-Graphic novels 
-Small group instruction 
-Leveled vocabulary via Membean 
-IXL Language 
-Graphic organizers 
 

RI.11-12.1 
RI.11-12.2 
RI.11-12.3 
RI.11-12.4 
RI.11-12.5 
RI.11-12.6 
RI.11-12.8 
RI.11-12.9 
RI.11-12.10 
W.11-12.4 
W.11-12.7 
W.11-12.9 
W.11-12.10 
SL.11-12.1 
SL.11-12.3 
SL.11-12.4 
SL.11-12.5 
SL.11-12.6 
L.11-12.1 L.11-
12.2 L.11-12.3 
L.11.12.4 L.11-
12.5 L.11-12.6 

https://www.edco.ie/_fileupload/The%20Sniper%20-%20By%20Liam%20O%20Flaherty.pdf
https://www.edco.ie/_fileupload/The%20Sniper%20-%20By%20Liam%20O%20Flaherty.pdf
https://www.edco.ie/_fileupload/The%20Sniper%20-%20By%20Liam%20O%20Flaherty.pdf
http://www.eldritchpress.org/ac/jr/136.htm
http://www.huffingtonpost.com/ruth-macklin/the-ethical-dilemma-of-fo_b_6457592.html
http://www.huffingtonpost.com/ruth-macklin/the-ethical-dilemma-of-fo_b_6457592.html
http://www.huffingtonpost.com/ruth-macklin/the-ethical-dilemma-of-fo_b_6457592.html
https://www.nytimes.com/2017/04/21/well/should-you-worry-about-being-the-next-henrietta-lacks.html?rref=collection%2Ftimestopic%2FEthics&action=click&contentCollection=timestopics&region=stream&module=stream_unit&version=latest&contentPlacement=24&pgtype=collection&_r=0
https://www.nytimes.com/2017/04/21/well/should-you-worry-about-being-the-next-henrietta-lacks.html?rref=collection%2Ftimestopic%2FEthics&action=click&contentCollection=timestopics&region=stream&module=stream_unit&version=latest&contentPlacement=24&pgtype=collection&_r=0
https://www.nytimes.com/2017/04/21/well/should-you-worry-about-being-the-next-henrietta-lacks.html?rref=collection%2Ftimestopic%2FEthics&action=click&contentCollection=timestopics&region=stream&module=stream_unit&version=latest&contentPlacement=24&pgtype=collection&_r=0
https://www.nytimes.com/2017/04/21/well/should-you-worry-about-being-the-next-henrietta-lacks.html?rref=collection%2Ftimestopic%2FEthics&action=click&contentCollection=timestopics&region=stream&module=stream_unit&version=latest&contentPlacement=24&pgtype=collection&_r=0
https://www.nytimes.com/2017/04/21/well/should-you-worry-about-being-the-next-henrietta-lacks.html?rref=collection%2Ftimestopic%2FEthics&action=click&contentCollection=timestopics&region=stream&module=stream_unit&version=latest&contentPlacement=24&pgtype=collection&_r=0
https://www.nytimes.com/2017/04/21/well/should-you-worry-about-being-the-next-henrietta-lacks.html?rref=collection%2Ftimestopic%2FEthics&action=click&contentCollection=timestopics&region=stream&module=stream_unit&version=latest&contentPlacement=24&pgtype=collection&_r=0


     

 

&version=latest&contentPlacement=24&pgty
pe=collection&_r=0 

**Socratic Circles using the following texts 
(students sign up to participate in 2 of the 
following 6, which come from the Ethics 
textbook): 

• “Existentialism and Human Emotion” 
(Jean-Paul Sartre #15) 

http://www.philosophymagazine.com/others
/MO_Sartre_Existentialism.html 

• “From Cruelty to Goodness” (Philip 
Hallie #16) 

 http://academics.triton.edu/uc/Ethic
s/PDF_Files/Hallie.pdf 

• “The Disparity Between Intellect and 
Character” (Robert Coles #17) 
http://citizenbezner.blogspot.com/20
12/01/disparity-between-intellect-
and.html 

• “Caring: A Feminine Approach to 
Ethics and Moral Education” (Nel 
Noddings  #21) 

• “Rich and Poor” (Peter Singer #25) 
https://openresearch-
repository.anu.edu.au/bitstream/188
5/9990/1/Singer_RichPoor1993.pdf 

“Political Action: The Problem of Dirty Hands” 
(Michael Walzer # 27) 
http://fs2.american.edu/dfagel/www/walzer
DirtyHands.pdf 

 

https://www.nytimes.com/2017/04/21/well/should-you-worry-about-being-the-next-henrietta-lacks.html?rref=collection%2Ftimestopic%2FEthics&action=click&contentCollection=timestopics&region=stream&module=stream_unit&version=latest&contentPlacement=24&pgtype=collection&_r=0
https://www.nytimes.com/2017/04/21/well/should-you-worry-about-being-the-next-henrietta-lacks.html?rref=collection%2Ftimestopic%2FEthics&action=click&contentCollection=timestopics&region=stream&module=stream_unit&version=latest&contentPlacement=24&pgtype=collection&_r=0
http://www.philosophymagazine.com/others/MO_Sartre_Existentialism.html
http://www.philosophymagazine.com/others/MO_Sartre_Existentialism.html
http://academics.triton.edu/uc/Ethics/PDF_Files/Hallie.pdf
http://academics.triton.edu/uc/Ethics/PDF_Files/Hallie.pdf
http://citizenbezner.blogspot.com/2012/01/disparity-between-intellect-and.html
http://citizenbezner.blogspot.com/2012/01/disparity-between-intellect-and.html
http://citizenbezner.blogspot.com/2012/01/disparity-between-intellect-and.html
https://openresearch-repository.anu.edu.au/bitstream/1885/9990/1/Singer_RichPoor1993.pdf
https://openresearch-repository.anu.edu.au/bitstream/1885/9990/1/Singer_RichPoor1993.pdf
https://openresearch-repository.anu.edu.au/bitstream/1885/9990/1/Singer_RichPoor1993.pdf
http://fs2.american.edu/dfagel/www/walzerDirtyHands.pdf
http://fs2.american.edu/dfagel/www/walzerDirtyHands.pdf


English IV 

Unit 3: 4-6 weeks 

Research 

Essential 
Questions 

Assessments/Performance 
Tasks/Projects 

Resources Accommodations/Modificati
ons for ELL/At Risk/Special 

Needs 

Standards 

-Why is 
research 
important?  
 
-What are you 
interested in 
researching?  
 
-What are 
some topics 
that need 
more 
research?  
 
-Where do you 
find useful 
information?  
 
-Why is 
plagiarism 
such a big 
deal? 

-Reading/Writing:  

-Students will select an 
appropriate topic on which they 
will write an 8-page (6 pages for 
inclusion classes) research paper. 
 
-Expectations include a minimum 
of five sources and 15 notecards, 
as well as an outline and works 
cited page. 
 
-A checklist maintained by the 
student (and approved by the 
teacher) is recommended as it 
will help with the organization of 
material 

Related sources collected by students for 
research 

-Adapted texts 
-Personal dictionaries 
-Grammerly 
-Bilingual dictionaries 
-Learning Ally 
-NewsleaPro 
-Graphic novels 
-Small group instruction 
-Leveled vocabulary via 
Membean 
-IXL Language 
-Graphic organizers 
 

RI.11-12.1 
RI.11-12.2 
RI.11-12.3 
RI.11-12.4 
RI.11-12.7 
RI.11-12.9 
RI.11-12.10 
W.11-12.1 
W.11-12.2 
W.11-12.4 
W.11-12.5 
W.11-12.6 
W.11-12.7 
W.11-12.8 
W.11-12.9 
W.11-12.10 
SL.11-12.1 
SL.11-12.2 
SL.11-12.3 
SL.11-12.4 
SL.11-12.5 
SL.11-12.6 
L.11-12.1 
L.11-12.2  
L.11-12.3 
L.11.12.4  
L.11-12.6 

 

 



       English IV 

        Unit 4: 4 weeks 

Justice 

Essential 
Questions 

Assessments/Performance 
Tasks/Projects 

Resources Accommodations/Modifications 
for ELL/At Risk/Special Needs 

Standards 

- What does it 
mean to be 
just? 
 

-Who makes the 
rules? 
 
-What kind of 
world should we 
live in? 
 
-What are the 
responsibilities 
of the individual 
in regard to 
issues of social 
justice? 
 

-What are the 
benefits and 
consequence of 
questioning/cha
llenging social 
order? 
 
-What does 
power have to 
do with fairness 
and justice? 
 
-Is justice 
greater than 
mercy or 
compassion? 

-Reading/Writing:  
    - Argumentative essay on  self-
generated topics related to justice; a 
minimum of three external sources 
required 
-Informal writing prompts 
-Small group discussions 
-Research skills practice 
-Quizzes 
-Membean quizzes/tests 
     
 

Texts (** denotes required text) 
 
Novels/Plays (Choose ONE Shakespeare play as 
a required reading)  
12 Angry Men (Rose) 
**Macbeth (Shakespeare) 
 **Julius Caesar (Shakespeare) 
 Lord of the Flies (Golding) 
No Exit (Sartre) 
https://www.vanderbilt.edu/olli/class-
materials/Jean-Paul_Sartre.pdf 
 
 Short Stories 
“The Guest” (Camus)  
http://www4.ncsu.edu/~dsbeckma/the%20gue
st%20by%20albert%20camus.pdf 
 
“Thank You, Ma’am” (Langston Hughes)  
http://www.wordswithoutborders.org/article/t
he-pose/ 
  
 Nonfiction 
“A Glimpse Inside A Troubled Youth Prison” 
(New York Times) 
http://www.nytimes.com/2010/02/14/nyregio
n/14juvenile.html 

-Adapted texts 
-Personal dictionaries 
-Grammerly 
-Bilingual dictionaries 
-Learning Ally 
-NewsleaPro 
-Graphic novels 
-Small group instruction 
-Leveled vocabulary via 
Membean 
-IXL Language 
-Graphic organizers 

 

RL.11-12.1 
RL.11-12.2 
RL.11-12.3 
RL.11-12.4 
RL.11-12.5 
RL.11-12.6 
RL.11-12.7 
RL.11-12.10 
RI.11-12.1 
RI.11-12.2 
RI.11-12.4 
RI.11-12.5 
RI.11-12.6 
RI.11-12.7 
RI.11-12.10 
W.11-12.1 
W.11-12.4 
W.11-12.7 
W.11-12.10 
SL.11-12.1 
SL.11-12.2 
SL.11-12.3 
SL.11-12.4 
SL.11-12.5 
Sl.11-12.6 
L.11-12.1  
L.11-12.2 
L.11-12.3 
L.11.12.4  
L.11-12.5  
L.11-12.6 

https://www.vanderbilt.edu/olli/class-materials/Jean-Paul_Sartre.pdf
https://www.vanderbilt.edu/olli/class-materials/Jean-Paul_Sartre.pdf
http://www4.ncsu.edu/%7Edsbeckma/the%20guest%20by%20albert%20camus.pdf
http://www4.ncsu.edu/%7Edsbeckma/the%20guest%20by%20albert%20camus.pdf
http://www.wordswithoutborders.org/article/the-pose/
http://www.wordswithoutborders.org/article/the-pose/
http://www.nytimes.com/2010/02/14/nyregion/14juvenile.html
http://www.nytimes.com/2010/02/14/nyregion/14juvenile.html


 

English IV 

Unit 5: 18 Weeks 

Vocabulary 

Essential 
Questions 

Assessments/Performance 
Tasks/Projects 

Resources Accommodations/Modificati
ons for ELL/At Risk/Special 

Needs 

Standards 

--How do I 
figure out a 
word I do not 
know? 
 
-How can a 
strong 
vocabulary 
develop me self-
worth? 
 
-Why is it 
important to 
continually 
develop a 
personal 
vocabulary? 

- Membean training (45 mins p/wk) 
Membean quizzes/tests 
- Essays 
-Quizzes/Tests 
-Discussion  
- Classroom discussion 
-Review sessions 
-Frayer model graphic organizers 
  

-Membean.com 
-Vocabulary from readings 
-Frayer boxes 
-Personal dictionaries 
 

- Adapted texts 
-Personal dictionaries 
-Bilingual dictionaries 
-Small group instruction 
-Leveled vocabulary via 
Membean 
 

L.11-12.1 
L.11-12.2 
L.11-12.3 
L.11.12.4 
L.11-12.5 
L.11-12.6 
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